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Preface 

Rays of Wisdom Prep. 3 has been carefully designed for third 

preparatory stage students at Al-Azhar Language Institutes. It aims 

to develop learners’ English language skills while deepening their 

appreciation of literature and moral values. The book includes a rich 

variety of texts—stories, poems, and passages—chosen to engage 

students’ interests and provide meaningful contexts for learning. 

Through these texts, students are encouraged to practice and 

improve their reading, writing, listening, and speaking skills. Each 

section introduces new vocabulary, grammar, and comprehension 

tasks, while also fostering creativity, critical thinking, and self-

expression. The stories and poems not only make language learning 

enjoyable but also guide learners to reflect on important themes that 

connect to real life. 

A special focus of the book is on Islamic and universal values such as 

honesty, responsibility, cooperation, and respect. These values are 

naturally integrated into the lessons, ensuring that students gain 

both language competence and character growth. By linking 

literature with life, the book seeks to prepare students to use English 

confidently as a tool of communication, knowledge, and cultural 

understanding. 

We hope this book will serve as both an effective classroom resource 

and an inspiring guide for learners, helping them grow in language, 

thought, and values. 
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Introduction 

The Secret Garden is a beloved classic novel written by Frances Hodgson Burnett 

in 1911. It tells the story of a lonely, spoiled girl named Mary Lennox who 

discovers a hidden garden—and along the way, discovers friendship, healing, and 

the power of love and growth. 

This adaptation is specially written for Grade 9 students, with a focus on: 

● Theme Development – exploring key ideas such as transformation, 

friendship, nature’s healing power, and emotional growth. 

● Deep Characterization – understanding how characters change, what they 

feel, and how they connect with others. 

● Accessible Language – simplified but rich vocabulary and sentence 

structures suitable for English as a Foreign Language (EFL) learners. 

● Chapter-Based Activities – each chapter is followed by comprehension 

questions, multiple-choice questions, and critical thinking prompts to help 

you reflect deeply on what you’ve read. 

In this version, you’ll meet unforgettable characters: 

● Mary Lennox, a sour-faced girl who learns to love and grow. 

● Colin Craven, a sickly boy who believes he will die—until the garden gives 

him new hope. 

● Dickon Sowerby, a cheerful boy who understands animals and nature. 

● Martha, the kind maid who introduces Mary to a different way of living. 

● And of course, the secret garden itself, which becomes a symbol of healing, 

magic, and life. 
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As you read, think about these questions: 

● How do people change when they feel cared for? 

● Why is nature so powerful in this story? 

● What role does friendship play in helping someone heal? 

This adaptation is divided into six chapters, each about 2300 words long. We invite 

you to explore the mystery, beauty, and emotional journey within The Secret 

Garden—a timeless story that reminds us that even the loneliest hearts can 

bloom. 
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Chapter 1: The Orphan from India 

Pre-Reading Questions 

1. How do you think being ignored by adults might affect a child? 

2. What does it mean to feel “invisible” in a family or community? 

3. What do you imagine England is like to someone who has only lived in 

another country? 

 

Mary Lennox had never been loved. Not by her mother, who cared only for gowns, 

music, and social evenings, and not by her father, who stayed locked in his office 

with piles of important papers. Even as an infant, Mary had been handed over to a 

series of Indian servants. They changed her clothes, combed her hair, and fed her 

meals, but none ever hugged her, kissed her, or read her stories. 

By the time Mary was nine, she had become a thin, sour-faced girl with a sharp 

tongue and a quicker temper. Her skin was yellowish from illness, and her body 

was frail from constant fevers. People often said, “What a disagreeable child!” but 

no one asked why she was that way. In truth, Mary had no one to show her how 

to be kind, gentle, or brave. She had never been rocked to sleep; never been told 

she was loved. 

In the large, hot bungalow where she lived in India, she spent her days ordering 

around the servants. She didn’t play with other children—there were none. If a 

child visited, Mary would hide or glare at them. She was uncomfortable around 

other people, especially those her own age. She didn’t know how to laugh 

properly or smile sincerely. 
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“I don’t like children,” she often said, though she was one herself. 

Her favorite thing was being alone in the small, walled garden behind the house. 

There, she would sit on a faded cushion, surrounded by flowering plants, and 

watch the dust blow over the stones. Sometimes she would hum a tune she didn’t 

know the name of. There was a stillness to her, like a bird that had forgotten how 

to fly. 

Then, one morning, everything changed. 

It began with silence. Her Ayah didn’t come to dress her. No sounds of footsteps in 

the hallway. The house, always bustling, had turned into a tomb. Mary called out, 

first softly, then with growing anger. “Ayah! Where are you?” No answer. The quiet 

wrapped around her like fog. 

Hours passed. Mary grew hungry, but no one brought food. Finally, a pale, English 

officer entered her room. He looked tired, his uniform dusty, and his expression 

uncertain. 

“There has been a cholera outbreak,” he said gently. “Many people have died.” 

Mary didn’t understand at first. Cholera was a word she had heard, but never 

thought about. “Where is my mother?” she asked. 

“She… she’s gone.” 

Gone. The word echoed in the room like a stone dropped into a well. 

Mary was suddenly without a mother, a father, an Ayah, or anyone she had ever 

known. The world she had grown up in had collapsed in a single day. And yet—
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oddly—she didn’t cry. Not because she was brave, but because she didn’t know 

how. No one had ever held her when she was hurt. She had been taught not to 

feel. 

Within a few days, she was put on a ship to England. No one wept for her. No one 

said goodbye. Mary sat alone on the long voyage, watching the endless ocean, a 

lump in her throat but no tears in her eyes. She didn’t think of her mother’s 

perfume or her father’s voice—she barely remembered either. All she could 

remember was the dry heat, the heavy scent of jasmine, and the silence of her 

garden. 

She had no clear idea of what England would be like. She had read a few books 

with pictures of English fields and country houses, but she had never felt 

connected to them. The cold air, gray skies, and pale people described in stories 

felt like part of another planet. 

At the port, a woman named Mrs. Medlock met her with a stiff nod. She was tall, 

broad-shouldered, with sharp eyes and a mouth that looked like it rarely smiled. 

“So, you’re Miss Mary Lennox,” she said briskly. “Well, you’re not what I expected. 

You’ve got sour eyes.” 

Mary stared at her. 

Mrs. Medlock didn’t seem cruel, but she was not warm either. She had been sent 

to escort Mary to her new home, Misselthwaite Manor, where her only known 

relative lived—Mr. Archibald Craven, her uncle. 
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They traveled by train, the landscape shifting from city to town to open 

countryside. Mary pressed her face to the window. She saw gray skies, sheep 

scattered on green hills, stone walls dividing fields, and distant smoke from 

chimneys. 

“You’ll find Misselthwaite quite different from India,” Mrs. Medlock said, not 

unkindly. “It’s large and old. Your uncle—well, he’s not much for company. Ever 

since his wife died, he’s been… different. Keeps to himself.” 

“Does he want me?” Mary asked. 

Mrs. Medlock hesitated. “Not particularly. But he’s taken you in. That’s 

something.” 

That answer made Mary sit quietly for the rest of the journey. It didn’t surprise 

her. No one had ever wanted her before. Why start now? 

They finally arrived at a remote train station, where a horse-drawn carriage 

waited. The driver, a quiet man with a Yorkshire accent, nodded at them. They 

rode in silence across miles of moorland—wild open spaces covered in heather, 

wind, and mist. Mary had never seen anything like it. It looked both beautiful and 

lonely. 

Misselthwaite Manor rose out of the land like a forgotten castle. Built of dark 

stone, it had high towers, arched windows, and walls covered in ivy. The house 

seemed to breathe with secrets. Wind moaned across the roofs. Mary shivered. 

Inside, the manor was even stranger. It smelled of polished wood, old books, and 

something faded—like memories too heavy to throw away. A maid led Mary 
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through long corridors lined with portraits. Some of the eyes in the paintings 

seemed to follow her. 

“You’ll be in this room,” said Mrs. Medlock. “And this is Martha, your maid.” 

Martha was a cheerful girl with freckles, brown hair in a braid, and a strong 

Yorkshire accent. She curtsied with a smile. “Mornin’, miss. I hope you like 

porridge.” 

“I don’t,” Mary snapped. 

“Well, tha’ best get used to it,” Martha said with a grin. “It’s good for yer bones.” 

Mary stared at her. No servant had ever spoken to her like that. It was… shocking. 

But oddly, she didn’t hate it. 

Over the next week, Mary stayed mostly in her room or wandered the gardens, 

which were mostly dead and wintry. She learned that Misselthwaite had over a 

hundred rooms, many locked. Mr. Craven was away traveling. The staff mostly 

stayed out of sight. 

One morning, Martha chatted while making the bed. “There’s a locked garden on 

the grounds,” she said casually. “Mistress Craven loved it. But when she died, Mr. 

Craven locked the door and buried the key. Said no one was to go in again.” 

Mary’s ears perked up. 

“A locked garden?” she asked. “Where is it?” 

“No one knows now. It’s been ten years.” 
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That afternoon, Mary went exploring. The cold air bit at her cheeks, and her coat 

was too thin, but she walked anyway. Something in her stirred—a strange feeling 

she couldn’t name. For the first time, she was curious. She didn’t want toys or 

sweets. She wanted to know. 

She saw a flash of red. A robin. The little bird hopped near her on the path, 

chirped, then flew toward a stone wall covered in ivy. Mary followed. The bird 

looked at her, tilted its head, then fluttered to a spot in the vines. 

Mary pushed the ivy aside—and there it was. 

A key. 

Old and rusty, hanging on a hook buried in leaves. 

Her breath caught. Her fingers trembled as she pulled it free. 

The key was cold and heavy in her palm. She looked around. The wind whispered 

through the bare branches. The robin chirped again, as if to say, Hurry up. 

Mary didn’t know what the key opened. 

But something inside her—something long asleep—had begun to wake. 

And for the first time in her life, Mary Lennox smiled. 
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 Comprehension Questions 

1. Why had Mary never learned to be kind or caring? 

2. What effect did the cholera outbreak have on Mary’s life? 

3. How is the English countryside different from India, according to Mary’s 

observations? 

4. Why is Misselthwaite Manor described as mysterious or eerie? 

5. What awakens Mary’s curiosity and starts to change her? 

 

Multiple Choice Questions 

1. What kind of relationship did Mary have with her parents? 

o A. Loving and close 

o B. Distant and neglectful 

o C. Strict but affectionate 

o D. Friendly but formal 

2. What is Martha's role in the story? 

o A. She is Mr. Craven’s daughter 

o B. She is Mary’s nurse 

o C. She is a cheerful maid who speaks plainly 

o D. She is a cook who dislikes Mary 

3. What symbolizes the start of Mary’s change? 

o A. Her dislike of porridge 

o B. Finding the key 

o C. Meeting Mrs. Medlock 

o D. Leaving India 

o  
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4. What impression does Mr. Craven give based on what others say? 

o A. Kind and caring 

o B. Violent and mean 

o C. Lonely and distant 

o D. Cheerful and welcoming 

5. Why is Mary’s smile at the end important? 

o A. She found a new friend 

o B. She remembered her mother 

o C. She experienced joy and curiosity for the first time 

o D. She was planning a prank 

 

 Critical Thinking Questions 

1. How does Mary’s environment in India shape her personality? 

2. Do you think the servants were right to spoil Mary? Why or why not? 

3. What do you think the secret garden might represent in Mary’s life? 

 

Quotation for Discussion 

“She had never been taught to be anything else.” 

What does this say about how children learn behavior? Do you think Mary can 

change, and if so, how? 
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Chapter 2: The Key and the Robin 

Pre-Reading Questions 

1. What do you think happens when someone begins to care about something 

for the first time? 

2. How can nature help people who feel lonely or unhappy? 

3. What do you think secrets can do—both good and bad? 

 

The key was heavy in Mary’s pocket. 

She touched it often, as though making sure it hadn’t vanished. Since the moment 

she found it, her thoughts had swirled like the wind that blew across the moor. 

The robin had flown away quickly after leading her to it, but she couldn’t stop 

thinking about how strange—and wonderful—the whole moment had been. It felt 

like magic, like something out of a fairy tale. Except it was real. The key was real. 

That night, she barely slept. The cold draft from the old windows crept into her 

bones, and the sound of distant winds echoed through the long hallways of 

Misselthwaite. She imagined the secret garden behind a wall somewhere, locked 

away and forgotten. What would it look like? Dead? Wild? Beautiful? She 

imagined twisted vines, broken fountains, hidden paths… a place frozen in time. 

In the morning, Martha brought porridge, chattering as usual. 

“Tha looks a bit different today, miss,” she said, eyeing Mary’s face. “Bit o’ color in 

yer cheeks, that is. Not so pinched.” 
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Mary didn’t answer right away. She was distracted. “Martha,” she asked suddenly, 

“how did your mother teach you to speak so kindly? You’re never rude to anyone.” 

Martha laughed, surprised. “Well, Mam’s got twelve of us, she does. Says there’s 

no room for fussin’ or sulkin’. We help each other, that’s all. I suppose we learned 

by seein’ her do it.” 

Mary looked thoughtful. “No one ever taught me anything like that.” 

“Well, tha can learn now, can’t tha?” 

Mary blinked. She had never thought of kindness as something you could learn. 

Later, after breakfast, she slipped on her coat and ventured into the garden paths 

again. It was still chilly, but the sky had hints of blue, and the breeze smelled 

faintly of damp earth. Spring was coming. Slowly, but it was on its way. 

She followed the same path where she’d seen the robin before. Sure enough, the 

little bird appeared again. It fluttered from branch to branch, watching her with 

bright black eyes. 

“You again,” Mary whispered. “Where’s the door? You know, don’t you?” 

The robin chirped and flew to the wall where she had found the key. This time, it 

hopped down to the ground and began scratching at the dirt near an old ivy-

covered section. Mary’s heart beat faster. She ran to the spot, brushing away 

vines, dirt, and moss. 

There it was. A door. 
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It was narrow and old, made of wood bleached by years of wind and rain. The 

handle was covered in rust. Her fingers trembled as she reached into her pocket 

and pulled out the key. Would it fit? Was this really the door to the garden? 

She slid the key into the lock. It resisted for a moment, then turned with a loud 

click. 

The door creaked open. 

Mary stepped inside. 

It was like stepping into a dream. 

The walls were high and covered in ivy, enclosing the space like a forgotten world. 

The garden was tangled and wild—roses climbing up trellises, bare trees 

stretching crooked limbs, and patches of old flowerbeds hidden under weeds and 

brown leaves. The air was cooler here but still filled with the scent of earth and 

something deeper… something waiting. 

Mary walked slowly. She touched the trunks of trees. She knelt to brush away 

leaves from a stone bench. Every step was careful, as though she feared waking 

the ghosts of the past. 

“This was her garden,” she whispered, remembering what Martha had said. “Mr. 

Craven’s wife…” 

The garden had not been touched in ten years. And yet, it wasn’t truly dead. 

Underneath the decay, green shoots pushed through the ground. Buds clung to 

the ends of branches, waiting for warmth. Life was there—quiet, patient, alive. 
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And for the first time, Mary felt something she had never felt before. 

Hope. 

Over the next few days, Mary visited the garden in secret. She timed her walks 

carefully, making sure no one followed her. The robin often kept her company, 

chirping and flitting from branch to branch. She began to call him her robin, 

though she knew he was wild and free. Still, he made her feel… seen. 

She began to clear small patches of earth, pulling out weeds, uncovering stones, 

brushing off moss. Her hands got dirty, her arms ached, and her shoes became 

caked in mud. But she didn’t mind. In fact, she loved it. The cold fresh air filled her 

lungs, and the physical work made her feel strong in a way she never had before. 

One morning, she asked Martha, “Do you know anything about gardening?” 

Martha laughed. “Not much, miss, but Dickon does. He’s me brother. Knows all 

about plants an’ beasts. Talks to animals like they’re friends.” 

“Dickon,” Mary repeated. “How old is he?” 

“Twelve. But everyone says he’s got a gift. Animals just come to him. Even foxes 

and squirrels.” 

Mary felt a strange excitement. “Do you think… would he help me learn about a 

garden?” 

Martha raised her eyebrows. “A garden? What garden?” 

Mary hesitated. “Just… a bit of ground I found. It’s ugly, full of weeds. But I want 

to make it better.” 



 

 
22 

 

“Well, that’s a fine thing to want,” Martha said, smiling. “I’ll tell Dickon.” 

That night, Mary stared at the ceiling above her bed. She imagined flowers 

blooming, trees blossoming, the robin singing from a branch. She imagined Dickon 

showing her the names of things—how to plant, how to care. And she imagined 

herself smiling, laughing even. 

She could hardly recognize the girl she used to be. 

The next afternoon, Martha returned from her day off with a small bundle 

wrapped in cloth. 

“Dickon sent this for thee,” she said, placing it in Mary’s hands. “He thought tha’d 

like it.” 

Mary opened the bundle. Inside were packets of seeds—lavender, daisies, 

foxglove, forget-me-nots, and marigolds. And with them, a small wooden trowel 

and a note written in careful, uneven letters: 

“Best start with the soil. Get it good and soft. Flowers like breathin’, same as 

people.” 

Mary stared at the note for a long time. 

No one had ever given her a gift like this before. No toys. No letters. No thought. 

She smiled. 

The next day, she brought the seeds to the garden. 
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For hours she worked, digging small holes, softening the earth, pressing the seeds 

gently into place. She whispered to them as she buried them, like promises: Grow. 

I’ll take care of you. Don’t be afraid. 

The robin watched from a low branch. 

Mary laughed softly. “You like watching, don’t you?” 

The bird chirped in agreement. 

Mary sat on the bench, dirt on her gloves, sweat on her brow, and felt more alive 

than she ever had. The garden wasn’t just a secret—it was a beginning. A place 

that didn’t belong to anyone else. A place where she could grow, too. 
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 Comprehension Questions 

1. What does the key symbolize for Mary? 

2. How does Mary feel when she first enters the secret garden? 

3. Why is Mary drawn to the robin? 

4. How does Dickon contribute to Mary’s journey, even before she meets him? 

5. In what ways does the garden begin to change Mary? 

 

Multiple Choice Questions 

1. How does Mary find the door to the secret garden? 

o A. She asks Martha 

o B. The robin leads her to it 

o C. A servant shows her 

o D. She finds a map 

2. What is Mary’s reaction to working in the garden? 

o A. She finds it boring 

o B. She grows angry 

o C. She enjoys it and feels happy 

o D. She gets tired and gives up 

3. What does Martha tell Mary about Dickon? 

o A. He’s her older brother who lives in town 

o B. He’s a gardener at Misselthwaite 

o C. He’s her younger brother who loves nature 

o D. He is not real 
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4. What does Dickon send to Mary? 

o A. A bird 

o B. Gardening tools and seeds 

o C. A letter from Mr. Craven 

o D. A drawing of a garden 

5. Why is the gift from Dickon meaningful to Mary? 

o A. It reminds her of India 

o B. It was the first real gift she ever received 

o C. It contains a letter from her uncle 

o D. It makes her angry 

 

Critical Thinking Questions 

1. Why do you think the secret garden feels magical to Mary? 

2. How do small acts of kindness, like Martha’s or Dickon’s, help change 

Mary’s behavior? 

3. What do you think the seeds in the garden represent in Mary’s life? 

 

 Quotation for Discussion 

“She whispered to them as she buried them, like promises: Grow. I’ll take care of 

you. Don’t be afraid.” 

 



 

 
26 

 

Chapter 3: The Boy Who Speaks to Animals 

Pre-Reading Questions 

1. What qualities do you think a person must have to connect with animals? 

2. How can nature help form new friendships? 

3. What does it mean to trust someone with a secret? 

 

Spring was changing the moor. 

The air had lost some of its bite, and the brown earth was beginning to blush 

green. Tiny buds peeked out from branches, and birds sang louder and longer. 

Each morning, Mary awoke with a purpose—not one given to her, but one she 

chose: to return to the secret garden. 

She moved more quickly now. Her steps were lighter, her thoughts sharper. She 

looked out of windows to check the weather. She listened for birdsong. She 

carried her bundle of seeds and trowel, and she always checked that the key was 

safe in her pocket. 

The garden was slowly waking. Green shoots appeared where there had only been 

brown twigs. The trees stretched toward the pale sun. Earthworms squirmed in 

the loosened soil, and bees buzzed near the earliest blossoms. It felt as if the 

garden had been waiting for her. 

But even as she worked each day, Mary longed for more knowledge. She had no 

idea how to properly tend the plants. She didn’t know how deep to plant the 
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seeds, how often to water them, or what weeds to pull. She needed someone 

who understood the language of growing things. 

She needed Dickon. 

It was two days later when she finally met him. 

Martha had told her Dickon might come to the house to bring a new spade, and 

Mary, eager and nervous, waited near the edge of the path that led from the 

moor. The wind played with her hair as she looked across the hills. Then, like a 

shadow taking shape, she saw him. 

He was walking with a small fox trotting beside him. 

Mary’s eyes widened. A real, wild fox—walking like a dog at his heel. There was 

also a crow perched calmly on his shoulder, and a small skipping lamb following 

behind. 

Dickon Sowerby was twelve, with a broad, weather-worn face and kind brown 

eyes. His clothes were rough but neat, and he smelled of hay, fresh earth, and 

sunlight. He whistled a soft tune; one the birds seemed to answer. 

“Are you Dickon?” Mary asked, stepping forward. 

He stopped and smiled. “Aye, miss. And you’re Miss Mary. Martha said you’d like 

me to bring you some things for the garden.” 

Mary stared, forgetting her words. “Is… is that your fox?” 

Dickon laughed softly. “Nay, he’s not mine. He’s his own self. But we’re friendly, he 

and I.” 
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The fox looked up at Mary with calm amber eyes, then trotted off into the grass. 

The lamb nudged Dickon’s leg, and the crow gave a low caw. 

Mary blinked. “They don’t run from you.” 

“No need to,” Dickon said. “I never scare 'em. I talk to 'em like friends. Most 

creatures understand if you speak gentle-like.” 

Mary had never met anyone like him. He wasn’t proud or strange or silent like the 

servants. He was… warm. And his presence made her feel something new—

comfort, and the beginnings of trust. 

“I found a garden,” Mary said suddenly. “A secret one. No one knows it’s there. 

I’ve been working in it.” 

Dickon looked at her with quiet curiosity. “A secret garden?” 

She nodded. “It was locked for ten years. I found the key. It’s wild inside, but I 

think it’s still alive.” 

Instead of laughing or questioning her, Dickon’s eyes lit up. “Can I see it?” 

Mary hesitated. She had told no one. Not even Martha. But she found herself 

nodding. 

“I want to make it beautiful again,” she said. “I want to learn. Will you help me?” 

Dickon beamed. “I’d love to.” 
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She led him through the garden door, heart racing. Would he laugh? Would he 

think it was silly? 

He didn’t. 

He stepped inside, eyes wide with wonder. “It’s grand,” he whispered. “It’s wild, 

but not dead. Not at all. The roots are holdin’ on. They’ve just been waitin’. You 

were right.” 

Mary felt warmth in her chest. 

For the next hour, they walked together through the tangled paths. Dickon 

pointed out plants by name: crocus, narcissus, heliotrope. He showed her how to 

prune dead leaves and loosen soil. He knelt beside her as they planted the seeds 

she had saved. 

“This ground’s good,” he said. “Soft enough to breathe. We’ll have blooms by May 

if the sun stays kind.” 

Mary couldn’t stop smiling. She didn’t know what felt better—the work itself, or 

the company of someone who understood it so completely. 

Over the next few weeks, Dickon returned often. 

Sometimes he brought tools, or bulbs to plant. Other times, he simply came to sit 

and talk. He always had a story—about a fox cub he had found, or a squirrel that 

stole oats from his hand. The robin, who had grown bolder, often perched near 

them, singing proudly. 
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Mary learned quickly. She learned to listen to the sound of the soil under her 

trowel. She learned how to spot healthy buds and when to water. She began to 

care—not just for the garden, but for every living thing within it. 

And she began to laugh. 

Real laughter, the kind that bubbled out when Dickon mimicked a lamb’s bleat or 

made a joke about the robin acting like a prince. It felt strange and wonderful in 

her chest. 

“You’re not the same girl as when you came,” Dickon said one afternoon as they 

sat on the old stone bench. “You were pale and quiet. Now you’ve got roses in 

your cheeks.” 

“I didn’t know I could feel like this,” Mary whispered. “Not in India. Not ever.” 

Dickon nodded. “Nature’s good for a body. And a heart.” 

One day, after hours of planting and laughter, Mary sat alone in the garden as the 

sun lowered. She looked around at the changing space—the fresh leaves, the 

bright shoots, the patches of soil neatly turned. 

She whispered, “Thank you,” not sure who she was thanking. 

The garden answered with a breeze, a rustle of leaves, and a robin’s distant song. 

She belonged here now. 

And she wasn’t alone. 
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Comprehension Questions 

1. What is special about Dickon’s relationship with animals? 

2. How does Mary feel when she first meets Dickon? 

3. Why does Mary decide to share the secret of the garden with Dickon? 

4. How does Dickon help Mary develop as a person? 

5. What changes in Mary are mentioned during this chapter? 

 

Multiple Choice Questions 

1. What does Dickon bring with him on his first visit to Mary? 

o A. A fox and a lamb 

o B. A book about gardening 

o C. A dog and a shovel 

o D. A key to the house 

2. What is Mary’s main reason for wanting Dickon’s help? 

o A. She is lonely 

o B. She wants someone to talk to 

o C. She wants to learn how to care for the garden 

o D. She wants to show off the secret 

3. How does Dickon react when Mary tells him about the secret garden? 

o A. He tells Mrs. Medlock 

o B. He doesn’t believe her 

o C. He promises to keep the secret and help her 

o D. He is afraid to go in 
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4. What does Mary learn from Dickon? 

o A. How to play music 

o B. How to clean the manor 

o C. How to work with plants and connect with nature 

o D. How to cook 

5. What is one clear sign of Mary’s emotional growth? 

o A. She cries easily 

o B. She sleeps all day 

o C. She begins to laugh and feel happy 

o D. She avoids everyone 

 

Critical Thinking Questions 

1. Why do you think Dickon’s presence helps Mary feel more confident and 

open? 

2. How is the garden a symbol of Mary’s emotional and personal growth? 

3. Do you think it was wise for Mary to share the secret garden with Dickon? 
Why or why not? 

 

Quotation for Discussion 

“You’re not the same girl as when you came,” Dickon said. “You were pale and 

quiet. Now you’ve got roses in your cheeks.” 

¶ What does this reveal about Mary’s transformation? What does “roses in your 

cheeks” symbolize? 

¶ How does this show Mary’s emotional growth? In what ways is she beginning 

to change? 
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Chapter 4: Shadows of the Village 

 Pre-Reading Questions 

1. How can secrets affect a person’s mental and emotional health? 

2. What might cause someone to isolate themselves from others? 

3. Why do people fear things they do not understand? 

 

Days at Misselthwaite Manor had become brighter. The once lonely and sickly 

Mary now woke early, eager to run to the secret garden. With Dickon’s help, she 

had turned patches of wild earth into places of promise. Each green sprout was 

like a little victory, and each birdsong felt like music written just for her. 

But the house was still filled with whispers. 

The west wing, cold and closed off, remained a place of silence. Servants hurried 

past its doors. Mary had often heard strange crying echoing from behind its stone 

walls—thin, high wails that rose and faded like wind in the moors. 

At first, she had believed it was the wind. Then she had believed it was her 

imagination. But now she knew. 

It was someone. 

It happened one stormy night. 

Rain beat against the windows. Lightning split the sky in jagged flashes, and 

thunder growled across the moor. Mary lay awake in bed, tense, alert. Then it 
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came again: the cry. Louder this time. Unmistakable. A child’s voice, filled with 

pain and fear. 

She rose, wrapped a shawl around her, and lit a candle. 

Quietly, carefully, she left her room and followed the sound. The hallway stretched 

long and dark, portraits glaring from the walls. The crying grew louder, guiding her 

through turns and staircases until she reached a heavy door at the end of a 

narrow corridor. 

She knocked. No answer. 

She turned the handle. 

The door creaked open. 

Inside was a shadowed room, lit only by the flicker of a dying fire. The walls were 

lined with dark wood. Heavy curtains hung over tall windows. A canopy bed stood 

in the center, and beneath the covers, a boy lay crying into a pillow. 

He did not see her at first. His back was turned, his body curled. 

Mary stepped closer. “Are you ill?” she asked quietly. 

The boy jerked up in surprise. His eyes were wide and pale blue, his skin almost 

translucent. He looked at her as if she were a ghost. 

“Who are you?” he demanded. 

“I’m Mary Lennox,” she said. “I live here. I heard you crying.” 

“You’re not supposed to be here!” he snapped. “This is my room!” 
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Mary folded her arms. “Then why are you crying so loudly? You woke the whole 

house.” 

The boy blinked. No one had ever spoken to him that way before. 

“I have a crooked back,” he said bitterly. “And weak bones. I’m going to die.” 

Mary frowned. “Who told you that?” 

“Everyone.” He sank into the pillows. “I’m not allowed outside. The doctors say I 

mustn’t be upset. I hate people. I hate this place. I hate—everything.” 

Mary stared at him. She had known loneliness. She had known fear. But this boy 

was wrapped in both like blankets he couldn’t throw off. 

“What’s your name?” she asked. 

“Colin Craven,” he said dully. 

Everything inside Mary stilled. 

“Mr. Craven’s son?” 

He nodded. 

That explained everything. 

Colin, the hidden child. The reason the west wing was silent. The source of the 

cries. The boy no one mentioned. Her uncle’s son—and yet, no one had ever 

spoken of him. 

“Why does no one ever see you?” Mary asked. 
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“They’re afraid of me,” Colin said. “They think I’m too sick. That I’ll get worse if I’m 

upset. So, they tiptoe around me. Like I’m already dead.” 

He turned his face away. “I have no friends.” 

Mary’s voice softened. “That’s not true. You do now.” 

He looked at her sharply. “Why would you want to be friends with me?” 

“Because I know what it’s like,” she said. “To be alone. To be forgotten.” 

Colin stared at her. Then, to her surprise, he began to cry again—softer this time. 

Like someone finally letting go of something heavy. 

Mary sat beside him and let him speak. 

In the days that followed, she visited often. 

Sometimes Colin raged. Sometimes he refused to speak. Sometimes he asked 

questions nonstop, as if trying to catch up on years of silence. Mary answered as 

best she could, telling him about India, about the gardens, about the robin, about 

Dickon. 

“Dickon?” Colin repeated. “That’s the one with animals?” 

“Yes. He’s kind. You’d like him.” 

Colin scoffed. “I can’t go outside. It’s not safe.” 

Mary frowned. “You don’t even know if that’s true. The doctors say things, but 

they never let you try.” 
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“I’m a hunchback,” Colin whispered. “Or I will be. Like my father.” 

Mary blinked. “You’re not. You just sit too much.” 

He looked at her, startled. 

“You’ve never even tried to walk outside. How would you know?” 

Colin stared at his hands. 

“Maybe one day,” he said finally. “Maybe if I had someone with me.” 

Mary smiled. “You do.” 

That afternoon, Mary ran to the garden. 

Dickon was there, planting wildflowers with the robin perched on his spade. She 

told him everything—about Colin, about the crying, about the hidden room. 

Dickon didn’t gasp. He didn’t mock. He listened. 

“Poor lad,” he said. “A boy alone too long can start believing sad things.” 

“Can we help him?” Mary asked. 

Dickon’s smile was slow and sure. “We already have.” 

The next morning, Mary came to Colin’s room holding a small bundle. Inside was a 

flower. 

“What’s that?” Colin asked. 

“It’s a gift,” she said. “From the garden.” 
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Colin stared at it. “You’ve seen it?” 

“I’ve done more than see it,” she said. “I’ve made it grow again.” 

His eyes were wide. “You found the secret garden.” 

Mary nodded. 

And in that moment, something shifted. The seed of hope planted in her had been 

planted in him. 

Over the next week, they planned in whispers. 

Mary described the path, the hidden door, the climbing roses. She painted the 

picture with words so richly that Colin felt as if he had already been there. And 

slowly, he began to believe that he might one day walk there himself. 

He began to sit up more. He started asking for books about plants. He even 

allowed his window to be opened, just a little, to let in the scent of spring. 

He was changing. 

Mary saw it. And so did Dickon. 

Then one evening, as they stood together in the garden, Mary asked Dickon, “Do 

you think he’s strong enough?” 

Dickon nodded slowly. “With help. With hope.” 

Mary looked at the ivy-covered door. 

It was time. 
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 Comprehension Questions 

1. How does Mary first discover Colin? 

2. What is Colin’s attitude when he first meets Mary? 

3. Why has Colin been kept hidden from everyone? 

4. How does Mary challenge Colin’s beliefs about his illness? 

5. What signs show that Colin is beginning to change? 

 

Multiple Choice Questions 

1. What causes Mary to finally find Colin’s room? 

o A. She is looking for Mr. Craven 

o B. She hears him crying during a storm 

o C. Martha tells her where it is 

o D. She gets lost in the manor 

2. What is Colin’s main belief about his health? 

o A. He thinks he is perfectly healthy 

o B. He believes he will become a hunchback and die 

o C. He wants to become a doctor 

o D. He thinks he will move away soon 

3. Why do the servants avoid Colin? 

o A. They are angry with him 

o B. They think he is dangerous 

o C. They are afraid of upsetting him 

o D. They were told he doesn’t exist 
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4. How does Colin react to hearing about the garden? 

o A. He is afraid of it 

o B. He becomes jealous 

o C. He wants to visit it one day 

o D. He doesn’t care 

5. What does Mary give Colin from the garden? 

o A. A letter 

o B. A key 

o C. A flower 

o D. A robin feather 

 

Critical Thinking Questions 

1. What role does fear play in Colin’s life? How has it shaped who he is? 

2. In what ways does Mary’s friendship begin to heal Colin’s emotional 

wounds? 

3. How might secrecy and protection sometimes cause more harm than good? 

 

Quotation for Discussion 

“A boy alone too long can start believing sad things.” 

What does this quote suggest about loneliness and the human need for 

connection? 
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Chapter 5: The Garden Grows a Secret 

 Pre-Reading Questions 

1. How can nature affect a person’s health and mood? 

2. What do you think it takes to truly change someone’s life? 

3. Why might someone keep a personal transformation a secret? 

 

The morning was still when Mary and Dickon arrived at Colin’s room with the 

wheelchair. 

Colin sat upright in bed, dressed in a warm coat and a look of nervous excitement. 

His pale hands clutched the blanket on his lap. His legs, thin and unused, trembled 

beneath the covers. 

“Are you certain?” he asked Mary in a whisper. 

She nodded. “Yes. You’re ready.” 

“I’ve never… I’ve never gone outside. Not like this.” 

“You’re not alone,” Dickon said with a gentle smile. “We’re with you.” 

Martha had helped them quietly. No one else in the house knew. It was their 

secret now—one more added to the growing magic between them. 

Carefully, Dickon lifted Colin and set him in the chair. His arms were lighter than 

expected, like twigs under a blanket. But his eyes burned with life. 
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They rolled down the long corridors, wheels silent over thick rugs. Past rooms that 

had never known laughter. Past portraits that had watched generations pass in 

silence. 

Out of the house. Into the air. 

The moor stretched endlessly beneath a pale sky. The sun warmed their faces as 

they moved along the garden path. Birds flew low, chirping and swooping. The 

earth smelled of promise. 

Colin gasped. “The sky—it's so… huge.” 

He tilted his head back, drinking in the view. He blinked against the brightness but 

didn’t look away. His hands trembled on the armrests, not from weakness, but 

from awe. 

Mary smiled. “You haven’t even seen the best part yet.” 

They reached the stone wall and the hidden door, nearly swallowed by ivy and 

shadow. Mary pushed aside the greenery and took out the key from her coat 

pocket. 

“You’re the first to see this since the garden died,” she said. “It’s yours now, too.” 

The lock clicked open. 

The door creaked inward. 

And the garden opened before him. 
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Inside, the world shimmered with color and sound. Buds had burst into bloom. 

Tulips swayed like dancers. Crocuses dotted the ground like spilled paint. Tiny 

apple blossoms clung to their branches like stars. 

Colin didn’t speak. His mouth was slightly open, his eyes wide and glistening. 

They rolled him in silence, down the narrow winding paths. A robin flew down and 

landed near his chair, tilting its head with curiosity. 

“He likes you,” Dickon said. 

Colin laughed—a short, unsure sound that surprised even him. 

It was his first real laugh in years. 

They found a sunny patch and laid out a blanket. Dickon pulled out fresh-baked 

scones and a flask of milk. Mary poured water into a tin cup for the robin, who 

hopped over without hesitation. 

Colin leaned forward in the chair. His fingers touched the grass. It felt cool, alive. 

“It doesn’t feel like a dream,” he said softly. “But it should.” 

“It’s not,” said Mary. “It’s magic.” 

“Do you believe in magic?” he asked. 

She thought for a moment. “I didn’t used to. But now, I think I do.” 

Dickon nodded. “Magic’s not always wands and potions. Sometimes it’s something 

that grows inside you.” 
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Colin looked down at his hands. “Even if you’re broken?” 

Dickon didn’t answer right away. “Nothing’s truly broken. Just waiting to heal.” 

Each day, they returned. 

And with each day, Colin grew stronger. 

He started by sitting longer. Then he began to stand, with help. His muscles, long 

unused, ached terribly, but he refused to stop. His legs shook. He fell once. But he 

laughed. 

“I didn’t die,” he said with wonder. “I fell and I didn’t die.” 

Mary cheered. Dickon grinned. The robin chirped like applause. 

Soon, Colin could take a few steps holding onto Dickon’s arm. Then he walked to 

the fountain alone. Then he ran—awkwardly, briefly, but he ran. 

They swore each other to secrecy. 

“No one must know,” Colin insisted. “Not until I’m ready. I want to surprise them. I 

want to walk into the room and see their faces.” 

Mary nodded. “It will be the greatest secret ever kept.” 

As Colin grew stronger, so did something inside him—pride, perhaps. Or joy. Or a 

belief that had never lived in him before. 

He read books about plants and muscles. He asked questions about soil and 

sunlight. He made jokes. He made plans. 
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“I want to make this garden beautiful again,” he said. “Like my mother had it.” 

Mary looked at him. “You remember her?” 

“Only from pictures. And from the way people stop talking when she’s 

mentioned.” 

“She loved this garden,” Mary said. 

“I want to honor that.” 

So they worked. Together. 

Dickon brought tools and seeds. Mary weeded and dug. Colin helped plan where 

flowers should grow. He learned the names—clematis, foxglove, delphinium. 

He began to wear color again. His face lost its ghostly pallor. His eyes burned with 

focus. 

One afternoon, they planted a rosebush. The same spot where Colin’s mother had 

once stood. 

When they finished, he sat quietly beside it. 

“I used to think I’d die young,” he said. “Like she did.” 

“You’re not going to die,” Mary said gently. “You’re already alive.” 

“I wonder,” he said slowly, “if she’s watching.” 

“She would be proud,” Dickon said. 

The wind stirred the leaves. 

Colin closed his eyes. 
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Meanwhile, the house began to notice the change—even if they didn’t 

understand it. 

Dr. Craven, who checked on Colin once a week, found him sitting up straighter, his 

skin rosier. He prescribed more rest, more medicine, still believing the 

improvement came from luck. 

Servants whispered about laughter coming from the west wing. About doors left 

open. About Mary skipping down halls with a sparkle in her eye. 

Mr. Craven, still away in Europe, sent short letters home. He didn’t ask about 

Colin. He never did. 

And that, perhaps, was the saddest part of all. 

One night, Mary sat by Colin’s bed. He had walked ten full steps that day and 

eaten an entire meat pie without complaint. 

“I think I want to see him,” Colin said. 

“Your father?” Mary asked. 

“Yes. I want him to see me walk.” 

Mary smiled, but it didn’t reach her eyes. “He might not know what to say.” 

Colin stared at the ceiling. “Do you think he loves me?” 

Mary hesitated. “I think he’s afraid to.” 

Colin was quiet for a long time. Then he said, “I’m not afraid anymore.” 
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The next day, they planted a tree. 

Not a flower, but a strong, rooted tree—one that would grow for years. It was 

Colin’s idea. 

“A tree is proof,” he said. “That time changes everything.” 

As they buried the roots in the earth, Mary realized something. The garden had 

changed her, too. Her face, once sour and stiff, now smiled often. Her voice, once 

cold, was filled with light. 

And she was no longer alone. 

None of them were. 
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Comprehension Questions 

1. How does Colin react when he sees the sky and garden for the first time? 

2. What does Colin begin to believe about himself during his time in the 

garden? 

3. How do Mary and Dickon help Colin physically and emotionally? 

4. What is the significance of planting a rosebush and a tree? 

5. Why do the children keep Colin’s improvement a secret? 

 

Multiple Choice Questions 

1. How does Colin leave the house for the first time? 

o A. He runs out in excitement 

o B. He is pushed in a wheelchair 

o C. He walks with Mary’s help 

o D. He sneaks out alone 

2. What is Colin’s first laugh compared to? 

o A. The wind through trees 

o B. The sound of a bird 

o C. A new flower blooming 

o D. A broken window opening 

3. What does Colin want to do before others see his recovery? 

o A. Write a letter 

o B. Leave the manor 

o C. Surprise them by walking 

o D. Invite everyone to the garden 



 

 
49 

 

4. Why does Mary say Mr. Craven might not show love? 

o A. He’s too busy 

o B. He’s afraid to 

o C. He doesn’t believe in Colin 

o D. He’s angry 

5. What is Colin’s reason for planting a tree? 

o A. To have shade 

o B. To hide the secret garden 

o C. To prove change over time 

o D. To practice gardening 

Critical Thinking Questions 

1. How does the garden act as a symbol of growth for Colin? 

2. Why is secrecy important to the children during Colin’s transformation? 

3. How is Colin’s change emotional as well as physical? 

 

 Quotation for Discussion 

“A tree is proof that time changes everything.” 

Discuss how this quote connects to Colin’s journey in the story. How does it reflect 

the larger themes of healing and hope? 
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Chapter 6: The Garden Revealed 

Pre-Reading Questions 

1. What emotions do people feel when they share something precious with 

others? 

2. What might happen when secrets are finally revealed? 

3. How can forgiveness and love help people heal? 

 

The garden was alive with late spring blossoms, their colors deep and bold. Mary 

stood at the gate with her hands behind her back, watching Colin pace the grass 

barefoot, his steps now steady and full of strength. 

Dickon, planting seeds nearby, looked up and whistled in admiration. “You’re 

walkin’ like you were born for it, Master Colin.” 

Colin grinned. “I was born for it. I just didn’t know it until now.” 

He turned a full circle; arms stretched like branches in the wind. “I feel like I could 

run all the way to the moor.” 

“You’ll need to wait a bit before that,” Mary said with a smirk, “but you’re getting 

close.” 

Colin sat beneath the rose arch and sighed. “It’s time, isn’t it?” 

Mary nodded. “Yes. It’s time to tell your father.” 

They planned carefully. 
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A letter was sent to Mr. Craven in Switzerland. Not from a doctor or the 

housekeeper, but from Colin himself. It was short and simple. 

Come home. I need to show you something that will change everything. 

Days passed, then a week. The garden bloomed fuller each morning, heavy with 

perfume and promise. And then, at last, a letter came in return. 

I will be home on the next train. — Archibald Craven. 

Colin folded the letter and placed it in his pocket. 

Mary stood beside him. “Are you ready?” 

He looked toward the open sky. “Yes. For the first time in my life, I’m not afraid.” 

The morning of Mr. Craven’s return was cool and bright. The manor stirred earlier 

than usual, the servants polishing and preparing. Mrs. Medlock bustled nervously 

through the halls, directing dusters and mops. 

Mary watched it all with quiet satisfaction. No one suspected what was about to 

happen. 

Outside, in the secret garden, Dickon swept the stone paths and Colin waited by 

the fountain, dressed in a pale green coat and brown boots. He stood tall now, 

unaided. 

The air was still. Birds sang. 

Then the gate creaked. 

Colin turned. 



 

 
52 

 

Mr. Craven looked older than Mary remembered. His black coat hung loosely on 

his thin frame. His eyes, shadowed and unsure, darted across the garden before 

resting—stunned—on the boy standing before him. 

He froze. 

The silence was long and heavy. 

Then he whispered, “Colin?” 

Colin took a step forward. “Yes, Father. It’s me.” 

Archibald Craven stumbled forward as though in a dream. “But… how? You were— 

They said you were…” 

“I was,” Colin said, his voice steady. “But I’m not anymore.” 

Tears filled Mr. Craven’s eyes. His hands trembled. 

“I thought you would die,” he said. “Every day, I feared a letter would come. I 

couldn’t bear to see you—so sick. So weak. I was afraid you would be like—like 

your mother.” 

“I thought you didn’t love me,” Colin said quietly. 

“I did,” said Mr. Craven. “I do. I just didn’t know how to love what reminded me of 

losing her.” 

Colin stepped closer. “I don’t remind you of her now. I remind you of me.” 

Mr. Craven fell to his knees and wrapped his arms around the boy. 
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They sat in the garden for a long time. 

Colin told him everything—how Mary found the key, how Dickon helped him grow 

strong, how the garden healed them all. 

Mr. Craven touched the petals of a white rose. “This was her favorite spot,” he 

whispered. “She used to sit here and laugh.” 

“She still lives here,” Colin said. “Not in sadness. But in everything that’s grown.” 

Tears streamed down his father’s cheeks, but his face held peace. 

“You brought me back,” he told his son. 

“No,” Colin said. “The garden did.” 

That evening, the secret was no longer a secret. 

The servants gasped as Colin walked through the grand hall, upright and proud. 

Martha wept into her apron. Dr. Craven dropped his spectacles in shock. 

Mr. Craven called for a celebration. 

The manor came to life like it hadn’t in years. Laughter echoed through rooms 

once cold. Windows were thrown open. Flowers filled vases. Light poured in. 

The west wing, long shut, was opened wide. Colin moved into his mother’s old 

room, filled now with sunshine and books. 

Mary’s room was repainted yellow. Dickon’s family was invited often. Even Ben 

Weather staff was given a special gardening post—official keeper of the Secret 

Garden. 
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The garden itself was no longer hidden. But it still felt sacred. 

One afternoon, Colin, Mary, and Dickon sat in the center of the garden under a 

tree they had planted together. 

“I think we were all a little broken,” Mary said. 

“But we weren’t meant to stay broken,” said Colin. 

Dickon nodded. “We just needed soil, sun, and time.” 

Mary tilted her head. “What will we do now?” 

Colin smiled. “Live. Grow. Bloom.” 
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Comprehension Questions 

1. What message does Colin write to his father, and why? 

2. How does Mr. Craven react when he sees Colin walking? 

3. What does Colin explain about how he healed? 

4. How does the manor change after Mr. Craven returns? 

5. What roles do Mary and Dickon continue to play at the end? 

 

Multiple Choice Questions 

1. Why does Mr. Craven avoid his son for years? 

o A. He is angry at him 

o B. He is too busy traveling 

o C. He is afraid to face the grief of his wife’s death 

o D. He does not believe Colin is his son 

2. What does Colin do when he meets his father in the garden? 

o A. Runs away 

o B. Yells at him 

o C. Embraces him 

o D. Stands tall and speaks calmly 

3. What emotion does Mr. Craven feel when he sees Colin? 

o A. Anger 

o B. Jealousy 

o C. Fear 

o D. Shock and love 
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4. What does Mr. Craven do after learning the truth? 

o A. Punishes the children 

o B. Leaves again 

o C. Reopens the west wing and celebrates 

o D. Sells the manor 

5. What is Ben Weatherstaff’s new role? 

o A. Colin’s tutor 

o B. Butler of the house 

o C. Keeper of the Secret Garden 

o D. Head of security 

Critical Thinking Questions 

1. How does Mr. Craven’s emotional journey mirror Colin’s physical healing? 

2. Why is it important that the secret garden is no longer hidden? 

3. What lessons about love, growth, and forgiveness does the story teach? 

 

Quotation for Discussion 

“I don’t remind you of her now. I remind you of me.” 

Discuss the importance of this quote in Colin’s development. How does claiming 

his own identity help both him and his father heal? 
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Glossary 

Chapter 1 Glossary 

● Orphan – A child whose parents are dead. 
● Desolate – Empty and without life or joy. 
● Servant – A person employed to do household work. 
● Sallow – Having a pale, yellowish complexion. 
● Contrary – Deliberately uncooperative or difficult. 
● Mist – A light fog, often seen in the morning. 
● Echo – A repeated sound caused by reflection of sound waves. 
● Neglected – Not cared for properly. 
● Lonely – Feeling sad due to being alone. 
● Rude – Impolite or disrespectful. 

 

Chapter 2 Glossary 

● Curiosity – A strong desire to know or learn something. 

● Glimpse – A quick look at something. 

● Wander – To walk without a clear direction or purpose. 

● Mansion – A large and impressive house. 

● Whimper – To make a low, sad crying sound. 

● Chamber – A room, usually in a large house. 

● Wuthering – Blowing with a roaring sound (as in the wind). 

● Solitude – The state of being alone. 

● Maze – A complex and confusing network of paths. 

● Faint – Barely noticeable or weak. 
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Chapter 3 Glossary 

● Unlock – To open something with a key or device. 

● Discover – To find something that was hidden or unknown. 

● Overgrown – Covered with too many plants. 

● Creak – A high-pitched sound made by something old or worn. 

● Tangle – A messy mass of things twisted together. 

● Delight – Great pleasure or joy. 

● Hidden – Kept out of sight; concealed. 

● Bud – A small growth on a plant that will become a flower or leaf. 

● Secret – Something kept from the knowledge of others. 

● Alive – Living; full of life. 

 

Chapter 4 Glossary 

● Whisper – To speak very softly. 

● Companion – A person or animal with whom one spends time. 

● Nest – A structure built by birds to lay eggs. 

● Trust – Belief in the reliability of someone or something. 

● Curious – Wanting to learn or know more. 

● Whistle – To make a high-pitched sound by forcing air through the lips. 

● Beckon – To call someone over with a hand gesture. 

● Encourage – To give support or confidence. 

● Sprout – To begin to grow. 

● Promise – A declaration or assurance that one will do something. 

 



 

 
59 

 

Chapter 5 Glossary 

● Strength – The quality of being physically strong. 

● Transformation – A complete change in appearance or character. 

● Confidence – Belief in oneself and one's abilities. 

● Progress – Forward movement toward a goal. 

● Support – Help or assistance. 

● Brighten – To become or make more cheerful. 

● Laughter – The act or sound of laughing. 

● Recovery – The process of getting better after an illness. 

● Grateful – Feeling thankful. 

● Renewal – The act of becoming new or fresh again. 

 

Chapter 6 Glossary 

● Reveal – To show or make known something that was hidden. 

● Tremble – To shake slightly because of fear, weakness, or emotion. 

● Embrace – To hug someone tightly with affection. 

● Healing – The process of becoming healthy or whole again. 

● Celebration – A joyful event to mark a special occasion. 

● Sacred – Something holy or deeply respected. 

● Whisper – To speak very softly or quietly. 

● Stunned – Extremely shocked or surprised. 

● Peace – A state of calm and quiet. 

● Grief – Deep sadness, especially from loss. 
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Daffodils 

by William Wordsworth 

(I Wandered Lonely as a Cloud, 1807) 

I wandered lonely as a cloud 
That floats on high o’er vales and hills, 
When all at once I saw a crowd, 
A host, of golden daffodils; 
Beside the lake, beneath the trees, 
Fluttering and dancing in the breeze. 

Continuous as the stars that shine 
And twinkle on the milky way, 
They stretched in never-ending line 
Along the margin of a bay: 
Ten thousand saw I at a glance, 
Tossing their heads in sprightly dance. 

The waves beside them danced; but they 
Out-did the sparkling waves in glee: 
A poet could not but be gay, 
In such a jocund company: 
I gazed—and gazed—but little thought 
What wealth the show to me had brought: 

For oft, when on my couch I lie 
In vacant or in pensive mood, 
They flash upon that inward eye 
Which is the bliss of solitude; 
And then my heart with pleasure fills, 
And dances with the daffodils. 
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Paraphrase  

The speaker walks alone, feeling like a lonely cloud, until he sees a large group of 
golden daffodils by a lake. They’re moving in the wind as if they’re dancing. The 
flowers seem endless, like stars in the sky. The scene is so joyful that it cheers him 
up. Later, when he’s resting or feeling thoughtful, he remembers the daffodils, and 
the memory makes him feel happy again—his heart “dances” with them. 

 

Rhyme Scheme 

The poem uses rhymed couplets in quatrains (6-line stanzas), usually following an 
ABABCC pattern. 

Example from stanza 1: 

¶ cloud (A) 
¶ hills (B) 
¶ crowd (A) 
¶ daffodils (B) 
¶ trees (C) 
¶ breeze (C) 

This steady, flowing rhyme creates a musical, dreamy effect. 

 

Figurative Language 

Line Device Meaning / Effect 

“Lonely as a cloud” Simile 
Compares the speaker to a 

drifting cloud, feeling alone 

“A host of golden 

daffodils” 

Metaphor + 

imagery 

The flowers are imagined as a 

crowd of joyful beings 

“Fluttering and dancing in 

the breeze” 
Personification 

Flowers are described like people 

moving joyfully 
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Line Device Meaning / Effect 

“Continuous as the stars” Simile 
The daffodils seem as endless as 

the stars in the sky 

“My heart...dances with 

the daffodils” 
Personification 

His heart is so joyful it feels like 

it's dancing too 

 

Key Vocabulary  

Word/Phrase Meaning 

Wandered Walked without a specific plan 

Host A large group 

Daffodils Yellow spring flowers 

Fluttering Moving lightly and quickly (like wings or leaves) 

Jocund Cheerful, happy 

Pensive Deep in thought 

Inward eye Imagination or memory 

Solitude Being alone, often peacefully 
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Exercises 

 1. Theme & Inference Task 

Prompt: 
What does the memory of the daffodils bring to the speaker’s life? 
What theme does this show about nature and human emotion? 

Discuss: 

¶ How does nature help us when we feel lonely or sad? 
¶ Why does Wordsworth call it “the bliss of solitude”? 

 

2. Mood Analysis Task 

Instructions: 
Identify words that describe feelings in: 

¶ Stanza 1–2: What’s the mood when he sees the daffodils? 
¶ Stanza 4: How does he feel when he remembers them? 

Extension: 
Why does the poet repeat “gazed—and gazed”? What does that say about the 
moment? 

 

 3. Character Study 

Questions: 

¶ What kind of person is the speaker at the beginning? 
¶ How does nature change his mood? 
¶ What do his memories show about his personality? 
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4. Paraphrasing Challenge 

Choose a stanza and rewrite it in your own words. 

Example (Stanza 1): 
I walked alone like a drifting cloud, 
When suddenly I saw lots of daffodils. 
They were near the lake, under the trees, 
Moving and dancing with the wind. 

 

5. Creative Writing Task 

Prompt: 
Think of a moment in nature that made you feel peaceful or happy. 
Describe it in a short paragraph or poem. 
Use: 

¶ 1 simile or metaphor 
¶ 2 vocabulary words from the list above 

 

 6. Speaking / Pair Discussion Task 

Discuss with a partner: 

¶ Have you ever had a memory that made you feel happy later? 
¶ Why do you think Wordsworth believed nature was so powerful? 
¶ Do you think poetry can change how we feel? 

 

7. Figurative Language Activity 

Instructions: 

Read the lines below from the poem and identify the figurative language used in 
each. Then, explain what it means in your own words. 
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Part A: Identify the Device 

Line from Poem 
Type (Simile, Metaphor, 

Personification) 
What does it mean? 

“I wandered lonely as a 
cloud” 

Simile 
e.g., He felt alone and quiet, 
like a cloud moving in the sky. 

“Fluttering and dancing in 
the breeze” 

  

“Continuous as the stars 
that shine” 

  

“Tossing their heads in 
sprightly dance” 

  

“My heart with pleasure 
fills, and dances with the 
daffodils” 

 

 

 

 Part B: Create Your Own! 

Choose one of the figurative devices (simile, metaphor, or personification) and 
write your own sentence about nature. 

Examples: 

¶ Simile: The trees stood like soldiers in the rain. 
¶ Personification: The wind whispered secrets through the grass. 
¶ Metaphor: The sunset was a fire melting into the sea. 

Now you try: 

 Write your own sentence using: 

¶ A simile: ___________________________ 
¶ A personification: ___________________________ 
¶ A metaphor: ___________________________ 
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If 

by Rudyard Kipling 

If you can keep calm when all around 
Others panic, scream, and shout aloud, 
If you can trust yourself and stand tall, 
When others doubt and hope you fall, 
But still make space for others’ fears, 

If you can wait and not get tired, 
Or face lies without being inspired, 
If you don’t fight hate with more hate, 
And don’t act proud when you feel great, 
Yet stay strong when you're admired— 

If you can dream but not be owned by dreams, 
If you can think but not let thoughts be schemes, 
If wins or losses don’t change your soul, 
And both success and failure play their role, 
Yet you stay steady through extremes— 

If you can hear your words turned wrong, 
Twisted by others to hurt the strong, 
Or watch your hard work break apart, 
And fix it with your hands and heart, 
Still choosing right and not revenge— 

If you can take big risks and lose, 
And start again with no excuse, 
If you can hold your will and way, 
When all around give up the day, 
But you push forward, not confuse— 

If you can fill each minute with care, 
With sixty seconds tried and fair, 
Then yours is Earth and all that’s in it, 
And, what’s more, in every minute, 
You’ll be a leader strong and rare. 
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Paraphrase  

The poem gives advice on how to become a strong, wise, and respected person. It 
tells us to stay calm during hard times, to be honest and patient, to take risks 
without fear, and to treat success and failure the same. It ends by saying that if 
you do all this, you will be a true leader and a strong human being. 

 

Theme 

● Patience and self-control 
● Courage and determination 
● Resilience in success and failure 
● Maturity and leadership 
● Moral strength and responsibility 

 

 Character 

The speaker describes the kind of person we should try to be: 

● Calm and thoughtful in tough times 
● Brave and hopeful when facing loss or failure 
● Kind and honest even when treated unfairly 
● Hardworking and wise, not proud or lazy 
● Strong but humble, aiming to do what is right 

 

Rhyme Scheme 

The adapted poem uses AABBA or ABABA rhyme schemes in each 5-line stanza. 

  Example (from stanza 1): 

If you can keep calm when all around (A) 
Others panic, scream, and shout aloud, (A) 
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If you can trust yourself and stand tall, (B) 
When others doubt and hope you fall, (B) 
But still make space for others’ fears. (A) 

The rhyme creates a calm, steady rhythm, matching the advice and control the 
speaker describes. 

 

Figurative Language 

Line Excerpt Device Meaning / Paraphrase 

“If you can dream but not be 
owned by dreams” 

Metaphor 
Don’t let dreams control you—stay 
realistic 

“Hold your will and way” 
Personifica
tion 

Stay determined, even when it’s 
hard 

“With sixty seconds tried and 
fair” 

Personifica
tion 

Treat each minute as something 
valuable and meaningful 

“Risk it all on one turn” (from 
original) 

Hyperbole 
Shows bravery in starting over, 
even after big losses 

 

Key Vocabulary  

Word / Phrase Meaning 

doubt not believe or trust something 

revenge hurting someone because they hurt you 

excuse a reason for not doing something 

defeat / failure losing or not reaching your goal 
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Exercises 

1. Theme & Moral Values Task 

A. What messages does the poem give? 
Tick all that apply: 

 δWinning is more important than being fair 

 δStay patient and brave when things go wrong 

 δDon’t give up easily 

 δYou should never make mistakes 

 δTreat both success and failure equally 

B. Islamic Connection 
The poem teaches patience (sabr), Determination (’azm), Forgiveness (’afw) 
, and trust in Allah (tawakkul). 

 
Match these lines with values from Islam: 

“If you can wait and not get tired” Ị  

“If you can hold your will and way” Ị  

“Don’t fight hate with more hate” Ị  

 

2. Figurative Language Task 

A. Identify & explain: 

● Metaphor: “Be owned by dreams” 

Ị __________________________________________ 
● Personification: “Fill each minute with care” 

Ị __________________________________________ 

B. Your Turn: 

● Write a simile: 

Ị A strong person is like ____________________________ 
● Write a metaphor: 

Ị Courage is a ______________________________________ 
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3. Paraphrasing Challenge 

Paraphrase this stanza in your own words: 

If you can wait and not get tired, 
Or face lies without being inspired, 
If you don’t fight hate with more hate, 
And don’t act proud when you feel great, 
Yet stay strong when you're admired— 

Your Turn: 

 
 
 
 
 

4. Rhyme Scheme Task 

Underline the last word in each line from this stanza: 
If you can dream but not be owned by dreams, 
If you can think but not let thoughts be schemes, 
If wins or losses don’t change your soul, 
And both success and failure play their role, 
Yet you stay steady through extremes— 

Label the rhyme pattern: 
dreams (    ) / schemes (    ) / soul (    ) / role (    ) / extremes (    ) 

Ỏ What pattern do you notice? 

Ỏ How does this rhyme make the poem feel? 

 δLoud 

 δFast 

 δCalm and wise 

 δSad 
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5. Creative Task: A Poem of Advice 

Write your own short 4–5-line poem giving advice to someone younger than 
you. 
Use at least one: 

● Simile or metaphor 
● Positive advice (e.g., be patient, be honest) 

Example starter: 
If you are kind when others are rude, 
If you stay calm and never brood, 
You will shine like stars above, 
And live a life that's full of love. 

Your Turn: 

 
 
 
 
 

6. Reflection & Values Task 

Discussion or Writing (3–5 lines): 

● Why is it hard to be patient during problems? 
● Which advice in the poem is most useful in real life? 
● How does this poem show the meaning of success beyond money or fame? 

Your Turn: 

● What kind of person do you want to become? 
● What values are most important to you? 
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The Road Not Taken 

Based on the poem by Robert Frost 
 

Two roads opened in a yellow wood, 
I was one person—both looked good. 
I stood there long, I had to choose, 
I knew I’d win, but also lose, 
For no one walks both paths, they said. 

I looked down one road far and deep, 
It curved away and climbed a steep. 
It seemed well-used by people’s feet, 
The grass was flat, the ground was neat— 
A path worn smooth, well-trod, and wide. 

Then I turned to the other way, 
The grass was fresh, still green that day. 
Fewer feet had walked that track, 
The leaves were bright, not turned to black— 
It looked less used, but just as fair. 

And both that morning looked the same, 
With yellow leaves and sun like flame. 
No one had walked them yet today, 
The silence whispered, “Pick your way.” 
And I chose one to walk with care. 

I thought, “I’ll come back some other time,” 
But knew that choice was now my climb. 
One path leads far into the wood, 
We don’t return, though think we could— 
Each step moves forward, not behind. 

And someday, I will tell this tale, 
With quiet voice and thoughtful scale: 
Two roads there were, and I chose one, 
Not the busy, well-known run— 
And that choice made all the difference. 
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Paraphrase 

A traveler comes to a fork in a forest path. He must choose one of two roads but 
can’t travel both. He looks at both paths and chooses the one that seems less 
used. Later, he wonders if he will ever return to try the other road. He knows his 
choice made a big difference in his life, even if the paths were not very different at 
first. 

 

Themes 

¶ Choices and consequences 
¶ Individuality and courage 
¶ Regret and reflection 
¶ Life’s uncertainty 
¶ The power of small decisions 

 

Character / Voice 

¶ Speaker: A traveler thinking about a past decision 
¶ Tone: Thoughtful, calm, a little uncertain 
¶ Voice: First-person narrator sharing a life lesson 
¶ Mood: Quiet and reflective 

 

Rhyme Scheme 

Each stanza uses ABAAB rhyme pattern: 
Example (Stanza 1): 

yellow wood (A) 
both (B) 
stood (A) 
could (A) 
undergrowth (B) 
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  The steady rhythm mirrors walking and thinking. 

  The rhyme gives balance but also reflects the challenge of decision-making. 

The poem overall follows a pattern of couplets with a closing unrhymed fifth line 
in each stanza (except the last, which ends with a stand-alone rhyme). 

 

Figurative Language 

Line Device Meaning (Simple) 

“Two roads diverged in a 
yellow wood” 

Metaphor 
Life offers two different paths or 
choices 

“And be one traveler, 
long I stood” 

Imagery 
Visualizing the speaker thinking 
before choosing 

“Way leads on to way” 
Repetition / 
metaphor 

One choice leads to another; hard 
to go back 

“I doubted if I should 
ever come back” 

Foreshadowing Suggests permanent change in life 

“That has made all the 
difference” 

Ambiguity / irony 
Could mean success or quiet 
regret—open to interpretation 

 

Key Vocabulary 

Word / Phrase Meaning  

diverged split into two paths 

undergrowth small plants growing under trees 

better claim more reason to choose 

trodden walked on 

sigh a soft breath sound, often showing feeling 

hence from now (in the future) 
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Exercises 

1. Theme & Moral Task 

A. What is the message of the poem? Tick all that apply: 

 δYou can walk two paths at the same time 

 δEvery choice in life leads to another 

 δMaking your own choice is important 

 δGoing back is always easy 

 δSome choices change everything 

B. Values Connection: 
How does this poem relate to the Islamic idea of intention) niyyah) or destiny) 
qadar)? 

 

2. Character / Voice Task 

Trait Line from Poem What it shows 

Thoughtful “long I stood” He takes time before choosing 

Curious 
“looked down one as far as I 
could” 

He wants to understand his 
options 

Unsure / 
Honest 

“I doubted if I should ever come 
back” 

He knows some decisions are 
final 

Bonus: Do you think the speaker is happy with his choice? 

 

3. Figurative Language Task 

A. Identify the figurative language: 

¶ Metaphor: What do the “two roads” really represent? 

 

¶ Imagery: What do you imagine when you hear “yellow wood”? 
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¶ Repetition: What idea is repeated? Why? 

 

 

4. Paraphrasing Challenge 

Original lines: 

Two roads diverged in a yellow wood, 
And sorry I could not travel both 
And be one traveler, long I stood 
And looked down one as far as I could 
To where it bent in the undergrowth; 

Now rewrite this in your own words (2–3 sentences): 

 
 
 
 

5. Rhyme Scheme Task 

¶ Underline the last word of each line in stanza 2 
¶ Label the rhyme pattern (ABAAB) 
¶ What effect does this rhyme have on the poem? 

 δMakes it feel like a story 

 δAdds music and structure 

 δFeels confusing or broken 

 δFeels fast and exciting 

 

6. Creative Writing Task – A Choice I Made 

Write a paragraph (4–6 lines) about a time you made a difficult choice. 

Start like this: 
“One day, I had to choose between two things…” 
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Include: 

¶ 1 metaphor or simile 
¶ 2 vocabulary words from the list 
¶ 1 reflection sentence (“This choice made a difference because…”) 

 

7. Reflection & Discussion 

¶ Why is it hard to choose between two good options? 
¶ Do we always know what the “better” choice is at the time? 
¶ Have you ever wished you could go back and try something else? 
¶ What makes your life path different from someone else's? 
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Fire and Ice 

Based on the poem by Robert Frost 
 

Some say the world will end in fire, 
With heat and hate that climb up higher. 
Others think that ice will win, 
With cold hearts frozen deep within— 
Both can break what we admire. 

Fire is like a burning hate, 
It spreads and grows—it won’t wait. 
I’ve felt its heat inside my mind, 
When anger makes me act unkind, 
And turns small hurts into great weight. 

But ice is cruel in its own way, 
It freezes love and pushes away. 
When people stop to care or feel, 
The pain is quiet but still real— 
Ice takes our warmth and joy away. 

Fire is fast—it shouts and burns, 
It hits like heat with sudden turns. 
But ice is slow—it waits in snow, 
It stays where kindness will not grow, 
It hides in silence, yet it learns. 

If I had to choose again, 
Between the two that bring us pain, 
I think that both can bring the end— 
One attacks, the other bends— 
And both destroy what could remain. 

So fire and ice—both strong and true, 
Reflect the things that humans do. 
With hate or cold, we bring down peace, 
Unless we learn to heal and cease— 
It’s up to me, it’s up to you. 
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Paraphrase  

Some people believe the world might end in fire—burning, angry, and wild. Others 
believe it might end in ice—cold, quiet, and cruel. The speaker explains that both 
fire (like hate) and ice (like not caring) are powerful enough to destroy. Fire is fast 
and loud. Ice is slow and silent. But both can hurt people and cause the end of 
peace if we are not careful. 

 

Rhyme Scheme 

The adapted version is arranged in five-line stanzas with couplet or alternate 
rhymes, usually following AABBA or ABAAB. 

Example from Stanza 1: 

fire (A) 
higher (A) 
win (B) 
within (B) 
admire (A) 

 This steady rhyme gives the poem a controlled, reflective rhythm that mirrors 
the calm but serious tone of the poem. 

 

Figurative Language 

Line Excerpt Device Meaning / Paraphrase 

“Fire is like a burning 
hate” 

Simile Compares fire to the feeling of hatred 

“Ice is cruel in its own 
way” 

Personification 
Ice is described as having a harmful 
personality 

“Fire is fast—it shouts and 
burns” 

Personification 
Fire is made to act like a loud, angry 
person 

“It hides in silence, yet it 
learns” 

Personification 
Ice seems to wait quietly and become 
more dangerous 

“With hate or cold, we 
bring down peace” 

Metaphor 
Strong emotions (like hate or 
coldness) can destroy harmony 
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Exercises 

1. Theme & Moral Values Task 

A. What is the main message of the poem? 
Tick all that apply: 

 δStrong emotions can destroy peace 

 δThe world will end soon 

 δWe must understand our feelings 

 δFire is better than ice 

 δHate and coldness are both dangerous 

 
B. Islamic Connection: 
Match the poem’s ideas to Islamic values: 

Poem Idea Islamic Value 

“Fire is like a burning hate”  

“Ice takes our warmth and joy away”  

“We bring down peace”  

 

2. Character Analysis Task 

Complete the table about the speaker of the poem: 

Trait Line from Poem What it shows 

Thoughtful   

Realistic   

Observant   

Wise   

Bonus: 
Write one sentence about how the speaker sees the world: 

 
 



 

 
82 

 

3. Figurative Language Activity 

A. Identify and Explain 

1. Simile: 
Line: ____________________________________________ 
Explanation: _____________________________________ 

2. Personification: 
Line: ____________________________________________ 
Explanation: _____________________________________ 

B. Your Turn 

¶ Write a simile about anger: 

ố Anger is like ___________________________________ 
¶ Write a metaphor about kindness: 

ố Kindness is ____________________________________ 

 

4. Paraphrasing Challenge 

Original Stanza: 

Fire is fast—it shouts and burns, 
It hits like heat with sudden turns. 
But ice is slow—it waits in snow, 
It stays where kindness will not grow, 
It hides in silence, yet it learns. 

Your Paraphrase (2–3 sentences): 
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5. Rhyme Scheme Task 

A. Underline and Label: 

Underline the last word in each line of a stanza. Then label the rhyme scheme 
(AABBA, ABAAB, etc.). 

B. What feeling does the rhyme create? 

 δAngry 

 δFunny 

 δCalm and serious 

 δExcited 

 

6. Creative Task: Fire or Ice Poem 

Write a short 4–5 - line poem that shows how you feel when you're angry (fire) or 
ignored (ice). 
Include: 

¶ One simile or metaphor 
¶ One vocabulary word from the list 

 

7. Reflection & Values Task 

Discuss or write: 

¶ What’s more dangerous in life: hate (fire) or coldness (ice)? Why? 
¶ How can we prevent these feelings from hurting others? 
¶ What’s one feeling you want to control better? How? 

Write your answer (3–5 lines): 
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Mus'ab ibn Umair 

 The Youthful Ambassador of Islam 

1- Introduction 

Mus'ab ibn Umair stands as one of the most remarkable figures in early Islamic 

history, embodying the transformation that Islam brought to the lives of young 

Arabs in 7th-century Arabia. Known as the first official ambassador of Islam, 

Mus'ab's story represents the profound change that occurred when wealthy, 

privileged youth embraced the message of Prophet Muhammad and dedicated 

their lives to spreading the faith. His journey from a pampered aristocrat of Mecca 

to a devoted missionary in Medina illustrates the revolutionary impact of Islamic 

teachings on individual character and social responsibility. 

The significance of Mus'ab ibn Umair extends beyond his personal transformation. 

As the first educator sent by the Prophet Muhammad to teach the Quran and 

Islamic law in Medina, he established the foundation for Islamic education and 

da'wah (invitation to Islam) that would continue for centuries. His successful 

mission in Yathrib (later Medina) before the Prophet's migration demonstrates the 

power of sincere, knowledgeable, and patient teaching in winning hearts and minds 

for Islam. 

2- Noble Lineage and Early Life 

Family Background and Social Status 

Mus'ab ibn Umair belonged to the prestigious Banu Abd al-Dar clan of the Quraysh 

tribe, one of the most influential families in pre-Islamic Mecca. His full name was 

Mus'ab ibn Umair ibn Hashim ibn Abd Manaf ibn Abd al-Dar ibn Qusayy, tracing his 

lineage to the founding fathers of Meccan society. The Banu Abd al-Dar held 

significant religious and political responsibilities, including custody of the Ka'bah's 

keys and the tribal assembly house (Dar al-Nadwa). 

His family enjoyed considerable wealth and social prestige, which afforded young 

Mus'ab a life of luxury and comfort that was envied by his peers 3. The sources 

describe him as exceptionally handsome and well-dressed, always wearing the 

finest clothes and perfumes available in Mecca. His mother, Khunnas bint Malik, 

http://ejournal.uin-malang.ac.id/index.php/jpai/article/view/3991
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was known for her strong personality and deep attachment to her son, lavishing 

him with affection and material possessions. 

Youth and Lifestyle in Pre-Islamic Mecca 

Before embracing Islam, Mus'ab epitomized the lifestyle of wealthy Meccan youth. 

He was renowned throughout Mecca for his beauty, elegant appearance, and 

refined manners. Historical accounts describe him as the most handsome and best-

dressed young man in the city, with clothing so fine that people would turn to 

admire him as he walked through the streets. 

His daily routine reflected the leisurely life of the aristocratic class: attending social 

gatherings, participating in poetry competitions, and enjoying the cultural activities 

that defined upper-class Meccan society. He had access to the best education 

available, learning poetry, genealogy, and the commercial skills that were essential 

for maintaining his family's trading enterprises. 

Character Traits and Natural Qualities 

Even before his conversion to Islam, Mus'ab possessed qualities that would later 

serve him well as a missionary and educator. He was known for his intelligence, 

eloquence, and natural leadership abilities. His charm and persuasive speaking skills 

made him popular among his peers and respected by elders. 

Contemporary accounts suggest that Mus'ab had a naturally curious mind and was 

drawn to meaningful discussions about life's purpose and spiritual matters. These 

intellectual inclinations, combined with his social status, positioned him to be an 

influential figure regardless of the path he chose in life. 

3- Conversion to Islam 

First Encounter with Islamic Teaching 

Mus'ab's introduction to Islam came through the secret gatherings that early 

Muslims held in Mecca during the initial period of the Prophet's mission. Like many 

young Quraysh, he was curious about the new message that Muhammad was 

preaching, particularly its emphasis on social justice and monotheism. The Islamic 

teachings challenged the existing social order that had benefited his family, yet they 

also offered a compelling vision of human dignity and divine purpose. 
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Historical sources suggest that Mus'ab attended several clandestine meetings 

where he heard Quranic recitations and discussions about Islamic principles. The 

beauty of the Quranic language and the logical presentation of Islamic beliefs 

gradually convinced him of the truth of Muhammad's message. Unlike some 

converts who embraced Islam suddenly, Mus'ab's conversion appears to have been 

a thoughtful process involving careful consideration of the new faith's teachings. 

The Moment of Decision 

The exact circumstances of Mus'ab's formal conversion are not detailed in the 

primary sources, but Islamic historians agree that his acceptance of Islam was 

sincere and complete. When he finally declared his faith, he did so with the full 

understanding that it would cost him his comfortable lifestyle and potentially his 

family relationships. 

His conversion represented more than a change of religious belief; it was a 

complete transformation of worldview and life priorities. The young man who had 

once been concerned primarily with fashion and social status now dedicated 

himself entirely to understanding and practicing Islamic principles. This dramatic 

change would soon be tested by the harsh realities of opposing his family and 

society. 

Impact on Personal Relationships 

Mus'ab's conversion to Islam created immediate tension within his family and social 

circle. His mother, who had been extremely protective and indulgent, was 

devastated by his decision to follow Muhammad. She viewed his conversion as a 

betrayal of family traditions and a rejection of the privileged life she had provided 

for him. 

The broader Quraysh community also reacted negatively to his conversion, as they 

saw it as a defection from tribal loyalty and ancestral customs. His former friends 

and social companions distanced themselves from him, leaving him increasingly 

isolated from the comfortable world he had known. 
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4- Challenges after Accepting Islam 

Family Opposition and Social Ostracism 

The most immediate and painful consequence of Mus'ab's conversion was the 

reaction of his beloved mother, Khunnas bint Malik. When she learned of his 

acceptance of Islam, she was overcome with anger and disappointment. The 

woman who had once showered him with love and luxury now viewed him as a 

stranger who had betrayed everything, she held dear. 

In a dramatic confrontation, his mother threatened to disown him completely if he 

did not renounce his new faith. She cut off his financial support, confiscated his fine 

clothes and possessions, and expelled him from the family home. This action was 

particularly devastating because it meant losing not only material comfort but also 

the emotional security of family bonds. 

Economic Hardship and Material Deprivation 

The transition from wealth to poverty was stark and difficult for Mus'ab. Having 

never worked for his livelihood, he now had to learn how to support himself 

through manual labor and trade. His soft hands, accustomed to silk and perfume, 

became calloused from work. His fine garments were replaced by simple, often 

patched clothing. 

Despite these hardships, historical accounts emphasize that Mus'ab never 

complained about his reduced circumstances. Instead, he viewed these trials as a 

test of his faith and an opportunity for spiritual growth. His patience and 

perseverance during this difficult period demonstrated the sincerity of his 

conversion and his commitment to Islamic values. 

The economic challenges also taught him valuable lessons about self-reliance and 

empathy for the poor that would later inform his approach to teaching and 

preaching. Having experienced both privilege and poverty, he could relate to people 

from all social backgrounds. 

Psychological and Emotional Struggles 

Beyond the material hardships, Mus'ab faced significant emotional and 

psychological challenges. The loss of his mother's love and approval was particularly 
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painful, as they had been very close before his conversion. He struggled with 

feelings of loneliness and isolation as his old social network disappeared. 

However, these difficulties also strengthened his character and deepened his 

understanding of Islamic principles. He learned to find comfort in prayer and 

Quranic recitation rather than in material possessions or social approval. His 

growing knowledge of Islam and his relationships with fellow believers provided 

him with a new source of identity and purpose. 

5- The First Ambassador of Islam 

Selection and Appointment by Prophet Muhammad 

The appointment of Mus'ab ibn Umair as Islam's first official ambassador 

represents a pivotal moment in the early expansion of the faith. Following the First 

Pledge of Aqabah, when representatives from the Aws and Khazraj tribes of Yathrib 

(Medina) accepted Islam, the Prophet Muhammad recognized the need to send a 

qualified teacher to consolidate their faith and spread the message further. 

The Prophet's choice of Mus'ab for this crucial mission was based on several factors. 

First, his noble lineage and former social status gave him credibility with tribal 

leaders and influential families. Second, his personal transformation from luxury to 

sacrifice demonstrated the power of Islamic teachings. Third, his intelligence, 

eloquence, and natural teaching abilities made him well-suited for the educational 

aspects of the mission. 

Mandate and Objectives 

Mus'ab's mission to Yathrib came with specific objectives that would establish the 

template for future Islamic outreach efforts. His primary mandate was to teach the 

Quran to new converts and to instruct them in the fundamental practices of Islam, 

including prayer, fasting, and other religious obligations. This educational role was 

crucial for ensuring that the new Muslims understood their faith correctly and could 

practice it independently. 

Beyond religious education, Mus'ab was tasked with expanding the Muslim 

community by inviting others to embrace Islam. His approach was to be gentle, 

patient, and persuasive rather than forceful or confrontational. The Prophet 
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emphasized the importance of good character and exemplary behavior in winning 

hearts and minds. 

Preparation and Training 

Before departing for his mission, Mus'ab underwent intensive preparation under 

the direct guidance of Prophet Muhammad. This training included comprehensive 

study of the Quran, with particular emphasis on verses that addressed common 

questions and concerns about Islam. He memorized key passages that would be 

useful in teaching and debate. 

Perhaps most importantly, the Prophet taught Mus'ab the principles of effective 

da'wah (invitation to Islam). These included the importance of leading by example, 

showing patience with those who asked questions or raised objections, and 

adapting his teaching methods to suit different audiences. The Prophet emphasized 

that Mus'ab's character and behavior would be as important as his words in 

convincing others of Islam's truth. 

Historical Significance of the Appointment 

Mus'ab's appointment as Islam's first ambassador established important 

precedents for the future expansion of the faith. His success demonstrated that 

Islam could be effectively transmitted through dedicated individual missionaries 

rather than requiring the Prophet's direct presence. This model would later be 

replicated as Islam spread to various regions and cultures. 

The selection of a young convert rather than an established companion also showed 

the Prophet's confidence in the transformative power of Islamic education. 

Mus'ab's youth and recent conversion became advantages rather than 

disadvantages, as they allowed him to relate to other young people and recent 

converts. 

6- Success in Spreading Islam in Yathrib 

Arrival and Initial Strategy 

Upon arriving in Yathrib, Mus'ab faced the challenge of establishing himself in a 

new community while beginning his missionary work. His strategy was carefully 

planned and methodical, beginning with building relationships with the existing 
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Muslim converts from the Pledge of Aqabah. These early supporters provided him 

with housing, introductions to key community members, and local knowledge 

essential for effective outreach. 

Mus'ab's approach emphasized personal relationships and gradual influence rather 

than public preaching or confrontation. He understood that in a tribal society, 

winning the respect and trust of influential individuals was more effective than 

attempting to address large crowds. His noble background and refined manners 

helped him gain access to prominent families who might otherwise have been 

suspicious of a religious teacher. 

Educational Methodology and Approach 

Mus'ab's success as an educator stemmed from his comprehensive approach to 

Islamic instruction that combined religious knowledge with practical application. 

His educational methodology incorporated four key competencies that would later 

be recognized as essential for effective Islamic teaching: pedagogical skill, personal 

character, social awareness, and professional dedication. 

His pedagogical approach emphasized patience, clear explanation, and adaptation 

to different learning styles and backgrounds. Mus'ab recognized that people from 

different tribes and social classes required different teaching methods, and he 

tailored his instruction accordingly. He used storytelling, practical examples, and 

gradual introduction of concepts to make Islamic teachings accessible to all levels 

of society. 

Building Community and Institutional Framework 

One of Mus'ab's most significant achievements was establishing the institutional 

framework for a functioning Muslim community in Yathrib. He organized regular 

prayer gatherings, established procedures for Islamic rituals, and created systems 

for religious education that could continue after his departure. 

He also worked to resolve conflicts between different tribal groups by emphasizing 

Islamic principles of brotherhood and justice. His success in mediating disputes and 

promoting cooperation helped demonstrate Islam's practical benefits for 

community life. These efforts laid the groundwork for Yathrib's transformation into 

Medina, the first Islamic city-state. 
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Notable Converts and Their Impact 

Several prominent individuals converted to Islam through Mus'ab's influence, and 

these conversions had far-reaching effects on the growth of the Muslim community 

in Yathrib. Among the most significant was Sa'd ibn Mu'adh, a leader of the Aws 

tribe, whose conversion brought many of his followers into Islam. Similarly, Usayd 

ibn Hudayr, another influential figure, embraced Islam after engaging in theological 

discussions with Mus'ab. 

These high-profile conversions lent credibility to Mus'ab's mission and encouraged 

others to consider Islam seriously. The fact that respected tribal leaders were 

embracing the new faith suggested that it offered genuine benefits and was worthy 

of serious consideration. Their subsequent active promotion of Islam multiplied 

Mus'ab's impact exponentially. 

7- Role in the First and Second Pledges of Aqabah 

Background to the Pledges 

The Pledges of Aqabah represent crucial moments in early Islamic history, and 

Mus'ab ibn Umair played a significant role in both events. These pledges were 

secret agreements between Prophet Muhammad and representatives from Yathrib 

(later Medina) that paved the way for the Muslim migration from Mecca and the 

establishment of the first Islamic state. 

The First Pledge of Aqabah occurred before Mus'ab's mission to Yathrib, when 

twelve men from the Aws and Khazraj tribes met secretly with the Prophet during 

the pilgrimage season. They accepted Islam and pledged to worship Allah alone, 

avoid major sins, and obey the Prophet in all righteous matters. This initial 

commitment created the foundation for Mus'ab's subsequent missionary work. 

The success of Mus'ab's mission in Yathrib directly contributed to the Second Pledge 

of Aqabah, which involved seventy-three men and two women from Medina. The 

growth in numbers and commitment between the two pledges demonstrates the 

effectiveness of Mus'ab's work in consolidating and expanding the Muslim 

community. 
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Mus'ab's Contribution to the First Pledge 

Although Mus'ab was not directly involved in the First Pledge of Aqabah, as it 

occurred before his mission to Yathrib, his subsequent appointment as the 

community's teacher was a direct result of this initial agreement. The Prophet's 

decision to send Mus'ab to Yathrib was motivated by the need to nurture and 

develop the faith of these new converts. 

The success of the First Pledge created the opportunity for Mus'ab's 

groundbreaking mission. Without this initial commitment from the Yathrib 

representatives, there would have been no Muslim community for him to teach and 

develop. His role, therefore, was to transform the potential created by the First 

Pledge into a thriving, knowledgeable, and committed Muslim community. 

Preparation for the Second Pledge 

Mus'ab's year-long mission in Yathrib was essentially a preparation period for the 

Second Pledge of Aqabah. His educational work, community building, and 

successful conversion of prominent individuals created the conditions necessary for 

a much larger and more significant commitment to Islam and the Prophet. 

During this preparation period, Mus'ab worked closely with the existing Muslim 

community to identify potential participants in the Second Pledge. He evaluated 

their level of commitment, knowledge of Islam, and ability to take on the 

responsibilities that would come with a formal pledge of allegiance to the Prophet. 

The Second Pledge and Its Significance 

The Second Pledge of Aqabah, which took place approximately one year after 

Mus'ab's arrival in Yathrib, represented the culmination of his missionary success. 

The pledge involved seventy-three men and two women from Medina, a dramatic 

increase from the twelve participants in the first pledge. This growth directly 

reflected the effectiveness of Mus'ab's teaching and community-building efforts. 

The Second Pledge went beyond the religious commitments of the first, including 

political and military dimensions. The participants pledged not only to practice 

Islam but also to protect the Prophet and the Muslim community, even at the cost 

of their own lives. This expansion of commitment demonstrated the depth of faith 

and loyalty that Mus'ab had cultivated in the Medinan Muslim community. 
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Legacy of the Pledges 

The success of both pledges, particularly the dramatic growth between them that 

resulted from Mus'ab's mission, established important precedents for Islamic 

expansion. They demonstrated that Islam could successfully take root in new 

communities through dedicated missionary work and education. The model of 

sending qualified teachers to new areas would be repeated throughout Islamic 

history. 

Mus'ab's role in facilitating these pledges also established the importance of proper 

preparation and education in building sustainable Muslim communities. The fact 

that the Medinan Muslims were able to take on significant responsibilities after just 

one year of instruction testified to the effectiveness of his educational approach. 

8- Participation in the Battles of Badr and Uhud 

The Battle of Badr: First Test of Faith 

Mus'ab ibn Umair's participation in the Battle of Badr marked his transition from 

educator and missionary to warrior in defense of Islam. The battle, fought in the 

second year of the Islamic calendar (624 CE), was the first major military 

confrontation between the Muslim community and the Meccan Quraysh. For 

Mus'ab, this battle represented a particularly poignant moment, as he would 

potentially face members of his own tribe and former social circle. 

As one of the early Meccan converts who had endured persecution for his faith, 

Mus'ab understood the significance of this confrontation better than most. The 

battle was not merely a military engagement but a test of the Muslim community's 

resolve and Allah's support for their cause. Mus'ab's presence among the Muslim 

forces demonstrated his complete commitment to Islam over tribal loyalties. 

During the battle, Mus'ab served not only as a fighter but also as a standard-bearer, 

a position of great honor and responsibility. The standard-bearer was expected to 

hold the community's banner high throughout the battle, providing a rallying point 

for Muslim forces and a symbol of their unity and determination. This role suited 

Mus'ab's character and his history of steadfast commitment to Islam despite 

personal costs. 
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Between the Battles: Continued Service 

In the period between Badr and Uhud, Mus'ab continued his dual role as educator 

and military leader. His experience in Medina had established him as one of the 

most effective teachers and community organizers among the companions. He 

worked to prepare new converts for the challenges they might face and helped 

strengthen the resolve of the entire Muslim community. 

Mus'ab's unique background made him particularly effective in counseling other 

young converts who struggled with family opposition or social pressure. His own 

experience of sacrificing wealth and family approval for Islam provided a powerful 

example for others facing similar challenges. His patient guidance helped many 

Muslims develop the strength they would need for future trials. 

The Battle of Uhud: Ultimate Sacrifice 

The Battle of Uhud, fought in the third year of the Islamic calendar (625 CE), would 

prove to be Mus'ab's final service to Islam. This battle was the Meccan Quraysh's 

attempt to reverse their defeat at Badr and crush the growing Muslim community. 

The engagement was larger and more complex than Badr, involving approximately 

3,000 Meccan forces against about 1,000 Muslims. 

Mus'ab again served as a standard-bearer during the battle, a role that had become 

his signature contribution to military efforts. The position required him to remain 

visible and stationary during much of the fighting, making him a natural target for 

enemy forces. Despite the danger, Mus'ab accepted this responsibility without 

hesitation, understanding its importance for Muslim morale and organization. 

The Moment of Martyrdom 

Mus'ab's martyrdom at Uhud occurred during the most critical phase of the battle, 

when enemy forces were attempting to reach and kill Prophet Muhammad. As the 

standard-bearer, Mus'ab was positioned to defend the Prophet and became one of 

the primary targets of the Meccan assault. Historical accounts indicate that he 

fought with extraordinary courage, refusing to abandon his post even when 

surrounded by enemies. 

The circumstances of his death highlight his complete dedication to Islam and the 

Muslim community. Rather than seeking safety or attempting to escape, Mus'ab 
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chose to maintain his position and continue his duty as standard-bearer until his 

final breath. His sacrifice allowed other companions to reorganize the defense and 

ultimately protect the Prophet from assassination attempts. 

Impact on the Muslim Community 

Mus'ab's martyrdom at Uhud had a profound impact on the Muslim community, 

both immediate and long-term. His death represented the loss of one of Islam's 

most effective educators and missionaries, someone whose unique combination of 

noble background, personal sacrifice, and teaching skill had made him 

irreplaceable. The community mourned not only his death but also the future 

contributions that would never be made. 

However, Mus'ab's sacrifice also provided inspiration and motivation for the 

surviving Muslims. His example of complete dedication to Islam, from his initial 

conversion through his final moments at Uhud, became a model for future 

generations of Muslim leaders and educators. His willingness to die for his faith 

demonstrated the ultimate sincerity of his commitment. 

9- Martyrdom and Legacy 

The Final Moments 

The martyrdom of Mus'ab ibn Umair at the Battle of Uhud represents one of the 

most poignant episodes in early Islamic history. As the battle reached its climactic 

and most dangerous phase, with Meccan forces attempting to break through 

Muslim lines to reach Prophet Muhammad, Mus'ab stood as one of the primary 

defenders. His role as standard-bearer placed him at the center of the action, 

making him both a symbol of Muslim resistance and a primary target for enemy 

forces. 

Historical accounts describe Mus'ab's final moments with particular emphasis on 

his unwavering commitment to his duty. Even as enemy warriors closed in around 

him, he refused to abandon his position or lower the Muslim standard. His 

dedication to maintaining this symbol of Islamic unity and determination, even unto 

death, exemplified the complete transformation he had undergone from a luxury-

loving youth to a devoted servant of Allah. 
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Immediate Impact and Community Response 

The news of Mus'ab's martyrdom sent shockwaves through the Muslim community, 

both on the battlefield and in Medina. His death was seen as a tremendous loss, 

not only because of his personal qualities but also because of the unique role he 

had played in Islam's early expansion. As the first official ambassador of Islam and 

one of its most successful teachers, his loss created a void that would be difficult to 

fill. 

Prophet Muhammad's reaction to Mus'ab's death demonstrated the deep affection 

and respect that the young companion had earned. The Prophet's grief was 

particularly acute because he had personally selected Mus'ab for the crucial 

mission to Medina and had witnessed his remarkable success in that role. The loss 

of such a promising leader at such a young age was especially painful for the 

growing Muslim community. 

Material Legacy and Symbolic Significance 

The aftermath of Mus'ab's martyrdom revealed the extent of his material sacrifice 

for Islam. When the Muslim community prepared his body for burial, they 

discovered that he possessed so few belongings that there was insufficient cloth to 

properly shroud him. This stark poverty, in dramatic contrast to his former wealth 

and luxury, served as a powerful testament to his complete dedication to spiritual 

rather than material values. 

The shortage of burial cloth became a teaching moment that highlighted the 

transformation Islam had brought to Mus'ab's life. The young man who had once 

been famous throughout Mecca for his fine clothing and elegant appearance was 

now being buried in simple, inadequate garments. Yet this material poverty was 

viewed by the Muslim community as evidence of his spiritual wealth and success. 

Educational and Missionary Legacy 

Mus'ab's greatest legacy lay in the educational and missionary precedents he 

established during his lifetime. As Islam's first official ambassador, he created the 

template for Islamic outreach that would be followed for centuries. His success in 

Medina demonstrated that Islam could be effectively transmitted through 
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dedicated individual teachers rather than requiring mass movements or military 

conquest. 

The educational methodology he developed in Medina became a model for Islamic 

teaching that emphasized personal transformation alongside religious instruction. 

His approach of combining Quranic education with practical application and moral 

development influenced the development of Islamic educational institutions 

throughout the Muslim world. Modern Islamic educators continue to study his 

methods and apply his principles in contemporary contexts. 

His success in transcending tribal divisions and creating unified Muslim 

communities also provided a template for Islamic expansion into diverse cultural 

contexts. The model he established of respecting local customs while maintaining 

Islamic principles became essential for Islam's later spread beyond the Arabian 

Peninsula. His legacy in this area continues to influence contemporary Islamic 

outreach and education efforts. 

Influence on Later Generations 

The story of Mus'ab ibn Umair has continued to inspire Muslim youth throughout 

Islamic history. His example of transforming from a privileged, comfortable lifestyle 

to one of service and sacrifice resonates particularly strongly with young people 

facing similar choices between worldly success and spiritual commitment. His life 

demonstrates that meaningful contribution to Islamic society is possible regardless 

of one's background or circumstances. 

Islamic scholars and educators have consistently held up Mus'ab's example as a 

model for effective teaching and community leadership. His combination of 

knowledge, character, and practical skill represents an ideal that Islamic institutions 

strive to cultivate in their students and faculty. His influence can be seen in the 

development of Islamic educational philosophy and methodology. 

Contemporary Islamic movements and organizations also draw inspiration from 

Mus'ab's example of successful grassroots outreach and community building. His 

method of patient, personal engagement rather than confrontational preaching 

continues to influence modern da'wah efforts. His legacy provides both inspiration 
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and practical guidance for Muslims seeking to share their faith in diverse 

contemporary contexts. 

10- Reflections from the Qur'an and Hadith 

Quranic Principles Embodied by Mus'ab 

The life of Mus'ab ibn Umair provides a remarkable illustration of several key 

Quranic principles in action. His transformation from a wealthy, luxury-loving youth 

to a devoted servant of Allah exemplifies the Quranic teaching about the temporary 

nature of worldly possessions and the eternal value of righteous deeds. The Quran 

states: "And what is the worldly life except the enjoyment of delusion" (3:185), a 

principle that Mus'ab demonstrated through his willingness to sacrifice material 

comfort for spiritual purpose. 

His role as Islam's first ambassador also reflects the Quranic emphasis on the 

importance of conveying Allah's message to humanity. The verse "And who is better 

in speech than one who invites to Allah and does righteousness and says, 'Indeed, 

I am of the Muslims'" (41:33) perfectly describes Mus'ab's mission and approach to 

da'wah. His success in Medina demonstrated the power of sincere invitation to 

Islam backed by exemplary personal conduct. 

Hadith Literature and Mus'ab's Character 

The hadith literature, which preserves the sayings, actions, and approvals of 

Prophet Muhammad, provides additional context for understanding Mus'ab's 

significance in Islamic history. The Prophet's selection of Mus'ab as Islam's first 

ambassador reflects the hadith principle that leadership positions should be given 

to those who are most qualified and trustworthy rather than those with the highest 

social status. 

The Prophet's emphasis on education and the transmission of Islamic knowledge, 

preserved in numerous hadiths, is exemplified in Mus'ab's mission to Medina. The 

famous hadith "Convey from me even if it is one verse" finds perfect expression in 

Mus'ab's dedicated teaching of the Quran and Islamic principles to the people of 

Yathrib. His success demonstrated the transformative power of authentic Islamic 

education. 
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The Concept of Sacrifice in Islamic Teaching 

Mus'ab's life provides a comprehensive illustration of the Islamic concept of 

sacrifice (tadhiya) for the sake of Allah. The Quran teaches that believers must be 

willing to sacrifice their wealth, comfort, and even their lives for the cause of Islam: 

"Indeed, Allah has purchased from the believers their lives and their properties [in 

exchange] for that they will have Paradise" (9:111). Mus'ab's journey from wealth 

to poverty to martyrdom perfectly exemplifies this divine transaction. 

His willingness to endure family rejection and social ostracism for his faith 

demonstrates the Quranic principle that "your fathers, your sons, your brothers, 

your wives, your relatives, wealth which you have obtained, commerce wherein you 

fear decline, and dwellings with which you are pleased are more beloved to you 

than Allah and His Messenger and jihad in His cause, then wait until Allah executes 

His command" (9:24). Mus'ab's choice to prioritize Allah and His Messenger over 

family approval exemplifies true Islamic commitment. 

The hadith literature also emphasizes the value of sacrificing worldly pleasures for 

spiritual advancement. Mus'ab's transformation from someone known for fine 

clothes and luxury to someone who died with insufficient cloth for burial shroud 

illustrates the hadith teaching that "the world is cursed and everything in it is 

cursed, except the remembrance of Allah and what supports it, and a scholar and a 

student". 

Divine Reward and Recognition 

Both Quranic and hadith sources emphasize that those who sacrifice for Allah's 

cause will receive divine recognition and reward. The Quran promises: "And 

whoever emigrates for the cause of Allah will find on the earth many [alternative] 

locations and abundance. And whoever leaves his home as an emigrant to Allah and 

His Messenger and then death overtakes him - his reward has already become 

incumbent upon Allah" (4:100). Mus'ab's mission to Medina and his subsequent 

martyrdom perfectly fit this description of divine reward for sacrifice. 

The concept of martyrdom (shahada) in Islam, extensively discussed in hadith 

literature, finds one of its earliest and most perfect examples in Mus'ab's death at 

Uhud. The hadith teaching that martyrs are alive with their Lord and are provided 
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for reflects the Islamic understanding of Mus'ab's current spiritual status. His death 

in defense of Islam and the Prophet represents the highest form of sacrifice 

recognized in Islamic teaching. 

Lessons for Contemporary Muslims 

The Quranic and hadith principles exemplified in Mus'ab's life continue to provide 

guidance for contemporary Muslims. His example demonstrates that sincere 

commitment to Islamic principles can overcome any obstacle, whether it be family 

opposition, social pressure, or material hardship. The Quranic teaching that "Allah 

will not change the condition of a people until they change what is in themselves" 

(13:11) is perfectly illustrated in Mus'ab's personal transformation and its broader 

impact. 

His success as an educator and missionary provides a model for contemporary 

Islamic outreach efforts. The hadith emphasis on the importance of knowledge and 

teaching finds practical application in Mus'ab's methodology and achievements. His 

approach of combining personal example with patient instruction continues to be 

relevant for modern Islamic education and da'wah. 

The balance between worldly engagement and spiritual priorities that Mus'ab 

achieved also provides guidance for contemporary Muslims navigating modern 

society. His life demonstrates that material success is not inherently wrong, but it 

must never become more important than spiritual development and service to 

Allah. This balance remains a crucial challenge for Muslims in all eras and contexts. 

11- Lessons from Mus'ab's Life 

The Power of Personal Transformation 

Mus'ab ibn Umair's life offers profound lessons about the possibility and power of 

personal transformation. His journey from a pampered aristocrat to a dedicated 

servant of Islam demonstrates that genuine change is possible regardless of one's 

background or circumstances. This transformation was not merely external but 

represented a complete reorientation of values, priorities, and life purpose. 

The key to Mus'ab's successful transformation lay in his willingness to embrace 

difficulty and sacrifice for the sake of higher principles. Rather than seeking to 

maintain his comfortable lifestyle while practicing Islam, he accepted the full 
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implications of his new faith, including the loss of family support and social status. 

This total commitment enabled him to develop the character and skills necessary 

for his later success as Islam's first ambassador. 

Principles of Effective Leadership 

Mus'ab's success as a religious leader and educator provides valuable insights into 

the qualities necessary for effective Islamic leadership. His leadership was based on 

personal example rather than position or authority. People followed him and 

accepted his teaching because they could see that he lived according to the 

principles he taught. 

His approach to leadership emphasized service rather than dominance. Rather than 

seeking to impose his will on others, Mus'ab focused on understanding the needs 

and concerns of the people he was trying to reach. His success in Medina resulted 

from his ability to present Islam as a solution to the community's existing problems 

rather than as an external imposition. 

The patience and perseverance that characterized Mus'ab's leadership approach 

also provide important lessons for contemporary Muslim leaders. His willingness to 

work gradually and systematically, building relationships and trust over time, 

proved more effective than any attempt at rapid or forceful change. This approach 

remains relevant for Islamic leadership in diverse contemporary contexts. 

The Importance of Education and Knowledge 

Mus'ab's role as Islam's first official teacher highlights the central importance of 

education in Islamic expansion and development. His success in Medina was based 

primarily on his ability to convey Islamic knowledge effectively and to help people 

understand how Islamic principles applied to their daily lives. This educational 

foundation proved more durable and effective than any attempt at political or 

military domination. 

His educational methodology emphasized comprehensive development rather than 

mere information transfer. Mus'ab worked to develop his students' understanding, 

character, and practical skills simultaneously. This holistic approach ensured that his 

students became effective Muslims who could, in turn, teach and lead others. 
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The lasting impact of Mus'ab's educational work demonstrates the multiplier effect 

of quality Islamic teaching. His investment in developing a core group of 

knowledgeable and committed Muslims in Medina created a foundation that 

supported the entire early Islamic community. This lesson remains relevant for 

contemporary Islamic educational institutions and programs. 

Sacrifice and Commitment in Faith 

Perhaps the most powerful lesson from Mus'ab's life concerns the relationship 

between sacrifice and spiritual development. His willingness to give up material 

comfort, family approval, and ultimately his life for the sake of Islam demonstrates 

the level of commitment that authentic faith sometimes requires. However, his 

story also shows that such sacrifice leads to profound personal fulfillment and 

meaningful contribution to society. 

Mus'ab's sacrifices were not arbitrary or meaningless suffering but were directly 

connected to his ability to serve Islam effectively. His experience of poverty and 

social rejection gave him empathy for others facing similar challenges and 

credibility when teaching about spiritual rather than material values. His ultimate 

sacrifice at Uhud enabled him to maintain the Muslim standard and contribute to 

the community's defense. 

Building Bridges Across Divisions 

Mus'ab's success in uniting the traditionally hostile Aws and Khazraj tribes under 

the banner of Islam provides important lessons about overcoming social divisions. 

His approach emphasized shared values and common interests rather than 

attempting to deny or suppress existing differences. By presenting Islam as a 

unifying force that could address the underlying causes of tribal conflict, he was 

able to create genuine cooperation between former enemies. 

His noble background and refined manners helped him gain access to influential 

people from both tribes, while his personal sacrifice for Islam demonstrated his 

sincerity and commitment. This combination of credibility and authenticity enabled 

him to serve as an effective mediator and bridge-builder. His success demonstrates 

that religious principles can provide a foundation for overcoming even deeply 

entrenched social divisions. 
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The Dynamics of Cultural Change 

Mus'ab's mission to Medina also provides insights into how religious and cultural 

change occurs in society. His success was based on working within existing social 

structures while gradually introducing new values and practices. Rather than 

attempting to overthrow the existing order immediately, he demonstrated how 

Islamic principles could improve and transform existing relationships and 

institutions. 

His respect for local customs and traditions, combined with clear presentation of 

Islamic alternatives, enabled people to see Islam as compatible with their cultural 

identity rather than as a foreign imposition. This approach proved much more 

effective than any attempt at rapid or forced conversion. 

The lesson for contemporary Islamic outreach is that effective da'wah requires 

understanding and respecting the cultural context while clearly presenting Islamic 

principles. Mus'ab's example shows that patient, respectful engagement is more 

likely to produce lasting change than confrontational or insensitive approaches. 

12- His Impact on Islamic History 

Establishing the Template for Islamic Expansion 

Mus'ab ibn Umair's mission to Medina established the foundational template for 

Islamic expansion that would be used throughout the religion's history. His success 

demonstrated that Islam could be effectively transmitted through dedicated 

individual missionaries rather than requiring large-scale military conquest or mass 

population movements. This model of patient, educational outreach became the 

primary method for Islamic expansion into new regions and cultures. 

The precedent set by Mus'ab's mission influenced how subsequent Islamic leaders 

approached the challenge of spreading Islam to diverse populations. His emphasis 

on building local leadership, establishing educational institutions, and creating 

sustainable Muslim communities became the standard approach for Islamic 

expansion. This template proved adaptable to various cultural contexts while 

maintaining the essential elements that made it effective. 
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Influencing Islamic Educational Philosophy 

Mus'ab's educational methodology had a profound impact on the development of 

Islamic educational philosophy and practice. His holistic approach, which combined 

religious instruction with character development and practical application, became 

a model for Islamic educational institutions. The emphasis he placed on personal 

transformation alongside intellectual learning influenced the development of 

madrasas, universities, and other Islamic educational centers throughout history. 

His success in adapting his teaching methods to suit different audiences and cultural 

contexts also influenced Islamic educational theory. The principle that effective 

Islamic education must be culturally sensitive while maintaining doctrinal integrity 

became a cornerstone of Islamic pedagogical thought. This balance between 

adaptation and authenticity remains a central challenge in contemporary Islamic 

education. 

The integration of moral and spiritual development with academic learning that 

characterized Mus'ab's approach also shaped the distinctive character of Islamic 

education. Unlike purely secular educational systems, Islamic institutions continued 

to emphasize the development of character and spiritual awareness alongside 

intellectual achievement. This comprehensive approach to human development 

can be traced back to the precedent established by Mus'ab's work in Medina. 

Creating Models for Religious Leadership 

Mus'ab's example as a religious leader created important precedents for Islamic 

leadership that continue to influence Muslim communities. His combination of 

knowledge, character, and practical skill established the ideal qualifications for 

Islamic religious leadership. Subsequent generations of Islamic scholars and leaders 

have been measured against the standard he established. 

His approach to leadership, which emphasized service rather than authority and 

example rather than coercion, influenced the development of Islamic concepts of 

religious leadership. The idea that religious leaders should be chosen based on their 

knowledge, character, and commitment rather than their social status or political 

connections became a fundamental principle of Islamic governance. 
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Demonstrating the Transformative Power of Islam 

Mus'ab's personal transformation and subsequent achievements provided 

powerful evidence of Islam's capacity to transform individuals and communities. 

His journey from a luxury-loving aristocrat to a dedicated servant of Allah 

demonstrated that Islamic principles could overcome even the strongest 

attachments to worldly pleasures and social status. This example became a source 

of inspiration for countless individuals considering conversion to Islam. 

His success in transforming the hostile tribal environment of pre-Islamic Yathrib into 

the cooperative Muslim community of Medina also demonstrated Islam's capacity 

for social transformation. The ability of Islamic principles to overcome deeply 

entrenched tribal divisions and create new forms of social organization provided a 

powerful argument for Islam's practical value. This demonstration of Islam's 

transformative power became a key element in its appeal to new populations. 

The combination of personal and social transformation that characterized Mus'ab's 

impact became a recurring theme in Islamic history. Subsequent Islamic 

movements and leaders often pointed to his example as evidence of what Islam 

could achieve when properly understood and applied. His legacy thus provided 

both inspiration and legitimacy for later Islamic reform and expansion efforts. 
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Conclusion 

The life of Mus'ab ibn Umair stands as one of the most inspiring and instructive 

examples in early Islamic history, offering timeless lessons that remain profoundly 

relevant for contemporary Muslims and all those interested in understanding the 

transformative power of authentic religious commitment. His journey from a 

pampered aristocrat of Mecca to Islam's first ambassador represents far more than 

a personal conversion story; it exemplifies the revolutionary potential of Islamic 

principles to transform individuals, communities, and entire societies. 

The comprehensive examination of Mus'ab's life reveals the multifaceted nature of 

his contributions to Islamic history and civilization. As an individual, he 

demonstrated the possibility of complete personal transformation when one 

embraces Islamic principles wholeheartedly. His willingness to sacrifice material 

comfort, family approval, and ultimately his life for the sake of Islam provides a 

powerful example of authentic faith and commitment. 

As an educator and missionary, Mus'ab established precedents that would 

influence Islamic outreach and education for centuries to come. His holistic 

approach to Islamic education, combining religious instruction with character 

development and practical application, created a template for effective Islamic 

pedagogy that remains relevant today. His success in adapting Islamic teachings to 

local cultural contexts while maintaining doctrinal integrity provides crucial 

guidance for contemporary Islamic education and da'wah efforts. 

As a leader and community builder, Mus'ab demonstrated the power of patient, 

relationship-based leadership to create lasting positive change. His success in 

uniting the traditionally hostile tribes of Medina under the banner of Islam 

illustrates the potential for Islamic principles to overcome even deeply entrenched 

social divisions. His approach to leadership, emphasizing service rather than 

dominance and example rather than coercion, continues to provide guidance for 

contemporary Islamic leaders. 

The historical significance of Mus'ab's contributions extends far beyond his 

immediate context. His mission to Medina established the foundation for the 

Prophet's migration and the creation of the first Islamic state. His educational work 
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created a core of knowledgeable and committed Muslims who would play crucial 

roles in Islam's subsequent expansion. His martyrdom at Uhud provided inspiration 

for future generations of Muslims facing their own trials and challenges. 

Perhaps most importantly, Mus'ab's life demonstrates the continuing relevance of 

Islamic principles for addressing contemporary challenges. His example of personal 

transformation offers hope for individuals seeking meaning and purpose in their 

lives. His educational methodology provides guidance for contemporary efforts to 

build strong Muslim communities and effective Islamic institutions. His approach to 

interfaith relations and cultural adaptation offers insights for Muslims navigating 

diverse contemporary societies. 

The study of Mus'ab's life also reveals the importance of recognizing and developing 

the potential that exists in young people. His transformation from a pleasure-

seeking youth to an accomplished leader and educator demonstrates what can be 

achieved when young Muslims receive proper guidance, support, and opportunities 

for service. His example continues to inspire contemporary Islamic youth 

development programs and mentorship initiatives. 

The lessons drawn from Mus'ab's experience remain particularly relevant for 

Muslims in minority contexts. His success in building bridges between different 

communities while maintaining his Islamic identity provides a model for 

contemporary Muslims seeking to contribute positively to diverse societies. His 

approach of presenting Islam as a solution to existing social problems rather than 

as an external imposition offers guidance for effective Islamic civic engagement. 

Furthermore, Mus'ab's life illustrates the profound relationship between individual 

transformation and social change in Islamic thought. His personal journey from 

privilege to service enabled him to become an effective agent of positive social 

transformation. This connection between personal spiritual development and 

broader social impact continues to be central to Islamic understanding of individual 

responsibility and community engagement. 

The comprehensive analysis of Quranic and hadith sources related to Mus'ab's life 

also reveals the deep theological foundations underlying his example. His life 

provides practical illustration of key Islamic principles such as sacrifice for Allah's 

sake, the importance of knowledge and education, and the responsibility to convey 
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Islamic teachings to others. These theological dimensions ensure that his example 

remains relevant across different historical periods and cultural contexts. 

As contemporary Muslims face the challenges of modernity, globalization, and 

cultural diversity, Mus'ab's example provides both inspiration and practical 

guidance. His demonstration that authentic Islamic commitment enhances rather 

than diminishes one's ability to contribute to society remains particularly relevant. 

His success in building sustainable Islamic communities and institutions offers 

insights for contemporary community development efforts. 

The enduring appeal of Mus'ab's story also lies in its demonstration that 

extraordinary achievement is possible regardless of one's background or 

circumstances. His transformation from a youth concerned primarily with fashion 

and social status to a leader who shaped the course of Islamic history shows that 

potential for greatness exists in every individual. This message of hope and 

possibility continues to inspire Muslims seeking to make meaningful contributions 

to their communities and societies. 

In conclusion, Mus'ab ibn Umair's life represents a perfect synthesis of personal 

transformation, educational excellence, effective leadership, and ultimate sacrifice 

in service of Islamic principles. His example continues to provide guidance, 

inspiration, and practical insights for contemporary Muslims and all those seeking 

to understand the transformative potential of authentic religious commitment. The 

study of his life not only enriches our understanding of early Islamic history but also 

provides valuable resources for addressing contemporary challenges and 

opportunities in Islamic education, leadership development, and community 

building. 

The legacy of Mus'ab ibn Umair thus extends far beyond his historical period to 

offer timeless lessons about faith, service, sacrifice, and the potential for positive 

change that exists within every individual and community committed to Islamic 

principles. His story remains a source of inspiration and guidance for all those 

seeking to follow the path of authentic Islamic commitment in their own historical 

contexts. 
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Exercises 

1. Introduction 

Wh-Questions 

1. Who was Mus‘ab ibn Umair known as in early Islamic history? 

2. What change did Islam bring to Mus‘ab’s life? 

3. Why was Mus‘ab sent to Medina by the Prophet Muhammad? 

MCQs 

1. Mus‘ab ibn Umair was the first: 

a) Poet of Islam 

b) Ambassador of Islam 

c) General of Islam 

d) Trader of Islam 

2. Mus‘ab’s mission in Medina mainly focused on: 

a) Teaching the Qur’an and Islamic law 

b) Leading trade caravans 

c) Organizing poetry gatherings 

d) Building houses 

2. Noble lineage and early life 

Wh-Questions 

1. To which Quraysh clan did Mus‘ab belong? 

2. How did people in Mecca describe Mus‘ab’s appearance? 

3. What were Mus‘ab’s main interests before Islam? 

MCQs 

1. Mus‘ab ibn Umair came from the: 

a) Banu Hashim 

b) Banu Abd al-Dar 
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c) Banu Umayyah 

d) Banu Zuhrah 

2. Before Islam, Mus‘ab was famous in Mecca for: 

a) His farming skills 

b) His wealth, beauty, and clothes 

c) His bravery in war 

d) His medical knowledge 

 

3. Conversion to Islam 

Wh-Questions 

1. Where did Mus‘ab first hear about Islam? 

2. What convinced him about the truth of Islam? 

3. How did his conversion affect his family? 

MCQs 

1. Mus‘ab first learned about Islam through: 

a) The market in Mecca 

b) Secret gatherings of Muslims 

c) Military campaigns 

d) His mother’s advice 

2. Mus‘ab’s mother reacted to his conversion with: 

a) Joy 

b) Anger and disappointment 

c) Neutrality 

d) Support 

4. Challenges after accepting Islam 

Wh-Questions 

1. What did Mus‘ab’s mother do after he became Muslim? 

2. How did his life change economically after Islam? 
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3. What helped Mus‘ab stay strong despite hardship? 

MCQs 

1. After accepting Islam, Mus‘ab lost: 

a) His beauty 

b) His mother’s support and wealth 

c) His intelligence 

d) His friends in Medina 

2. To earn a living, Mus‘ab had to: 

a) Continue trading luxury goods 

b) Work hard with his hands 

c) Beg in the streets 

d) Depend on poetry competitions 

5. The first ambassador of Islam 

Wh-Questions 

1. Why did Prophet Muhammad choose Mus‘ab as ambassador to Yathrib? 

2. What was Mus‘ab’s main duty in Medina? 

3. How did the Prophet prepare Mus‘ab for his mission? 

MCQs 

1. Mus‘ab’s role in Yathrib was mainly to: 

a) Lead the army 

b) Teach the Qur’an and invite people to Islam 

c) Collect taxes 

d) Build the Ka‘bah 

2. The Prophet trained Mus‘ab by: 

a) Teaching him Qur’an and da‘wah methods 

b) Giving him wealth and soldiers 

c) Sending him on trade journeys 

d) Asking him to build schools first 
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6. Success in spreading Islam in Yathrib 

Wh-Questions 

1. What strategy did Mus‘ab use when he first arrived in Yathrib? 

2. How did Mus‘ab teach Islam to different people? 

3. Which tribal leaders accepted Islam because of Mus‘ab’s teaching? 

MCQs 

1. Mus‘ab’s teaching style in Yathrib was: 

a) Harsh and forceful 

b) Patient, personal, and gradual 

c) Based only on poetry 

d) Focused on trade skills 

2. Which leader’s conversion greatly helped Islam in Yathrib? 

a) Abu Jahl 

b) Sa‘d ibn Mu‘adh 

c) Abu Lahab 

d) Utbah ibn Rabi‘ah 

 

7. Role in the first and second pledges of Aqabah 

Wh-Questions 

1. What was agreed in the First Pledge of Aqabah? 

2. How did Mus‘ab prepare the people of Medina for the Second Pledge? 

3. What was special about the Second Pledge compared to the first? 

MCQs 

1. The First Pledge of Aqabah included: 

a) Military promises 

b) Worship of Allah alone and obeying the Prophet 

c) Trade agreements 

d) Building a mosque in Mecca 



 

 
114 

 

2. The Second Pledge of Aqabah included: 

a) Only religious duties 

b) Political and military support for the Prophet 

c) Poetry competitions 

d) Sending Mus‘ab back to Mecca 

 

8. Participation in the battles of Badr and Uhud 

Wh-Questions 

1. What role did Mus‘ab play in the Battle of Badr? 

2. Why was being a standard-bearer important in battle? 

3. How did Mus‘ab die at the Battle of Uhud? 

MCQs 

1. In the Battle of Badr, Mus‘ab served as: 

a) A trader 

b) The standard-bearer 

c) The commander-in-chief 

d) A messenger only 

2. At Uhud, Mus‘ab: 

a) Abandoned his position 

b) Died protecting the Prophet as standard-bearer 

c) Escaped to Medina 

d) Switched sides to Quraysh 

9. Martyrdom and legacy 

Wh-Questions 

1. What was found about Mus‘ab’s belongings after his death? 

2. How did Prophet Muhammad react to Mus‘ab’s martyrdom? 

3. What was Mus‘ab’s greatest legacy for Islam? 
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MCQs 

1. At his burial, Mus‘ab had: 

a) Many expensive clothes 

b) Very little cloth for shrouding 

c) Gold and silver jewelry 

d) None of the above 

2. Mus‘ab’s greatest contribution was: 

a) Military strength 

b) Educational and missionary work 

c) Farming and trade 

d) Writing poetry 

 

10. Reflections from the Qur’an and Hadith 

Wh-Questions 

1. Which Qur’anic verse about worldly life did Mus‘ab’s story reflect? 

2. How does the verse (41:33) describe Mus‘ab’s mission? 

3. What hadith about teaching knowledge applies to Mus‘ab’s role? 

MCQs 

1. The Qur’an verse (41:33) praises those who: 

a) Seek wealth and power 

b) Invite to Allah and do righteousness 

c) Build strong houses 

d) Write poetry 

2. The hadith “Convey from me even if it is one verse” was shown in: 

a) Mus‘ab’s teaching of Qur’an in Medina 

b) His clothing style 

c) His family’s wealth 

d) His participation in poetry contests 
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11. Lessons from Mus‘ab’s life 

Wh-Questions 

1. What lesson about personal transformation does Mus‘ab’s life teach? 

2. How did Mus‘ab show true Islamic leadership? 

3. Why was education central in Mus‘ab’s mission? 

MCQs 

1. Mus‘ab’s leadership style was based on: 

a) Power and wealth 

b) Service and example 

c) Harsh punishment 

d) Ignoring people’s needs 

2. Mus‘ab’s approach to education focused on: 

a) Only memorization 

b) Character and practical application as well as knowledge 

c) Sports and games only 

d) Political debates 

 

12. His impact on Islamic history 

Wh-Questions 

1. How did Mus‘ab’s mission in Medina set a model for Islamic expansion? 

2. What influence did his teaching have on Islamic education? 

3. How did Mus‘ab’s life prove the transformative power of Islam? 

MCQs 

1. Mus‘ab’s model of spreading Islam was mainly through: 

a) Military conquest 

b) Patient teaching and community building 

c) Wealth and trade 

d) Political power 
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2. Islamic education after Mus‘ab was shaped by his focus on: 

a) Character and spiritual growth with learning 

b) Secular sciences only 

c) Luxury and wealth 

d) Military skills only 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
118 

 

Nusaybah bint Kaʿb 

Warrior, Educator, and Icon of Islamic Legacy 

1. Introduction 

Nusaybah bint Kaʿb, also known as Umm Umarah, stands as one of the most 

remarkable female companions of Prophet Muhammad, whose life exemplifies 

courage, devotion, and unwavering faith in the early days of Islam. Her 

contributions to Islamic history transcend traditional gender roles, as she 

participated actively in various aspects of the nascent Muslim community, from 

pledging allegiance to the Prophet to defending him on the battlefield. The story of 

Nusaybah represents the significant role women played in the formation and spread 

of Islam, challenging contemporary notions that often marginalize women's 

contributions to religious and historical narratives. 

This comprehensive exploration of Nusaybah's life aims to shed light on her 

multifaceted personality as a warrior, educator, and icon whose legacy continues to 

inspire Muslims worldwide. Her story is not merely a historical account but a 

testament to the inclusive nature of early Islamic society, where women like 

Nusaybah were empowered to participate fully in religious, social, and even military 

affairs. Through examining her life, we gain valuable insights into the status and 

roles of women in early Islam, which often contrasts with later interpretations that 

restricted women's participation in public life. 

The significance of studying Nusaybah's biography extends beyond historical 

curiosity; it provides a model for understanding how Islam elevated women's status 

and recognized their capabilities in various domains. Her story challenges 

stereotypical views about women in Islam and offers a nuanced perspective on 

gender roles in Islamic tradition. By exploring her life of service, charity, and faith, 

we can appreciate the rich tapestry of female contributions to Islamic heritage and 

draw inspiration for contemporary discussions on women's empowerment within 

religious frameworks. 

2. Her Roots and Early Life 

Nusaybah bint Kaʿb belonged to the Banu Najjar clan, a prominent tribe in Medina 

known for their early acceptance of Islam and support for the Prophet Muhammad. 
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Born in Yathrib (later renamed Medina) before the advent of Islam, she grew up in 

a society where tribal affiliations and family lineages held significant importance. 

Her father, Kaʿb ibn Amr, was a respected figure in the community, which likely 

influenced her upbringing and later standing among the early Muslims. 

The pre-Islamic Arabian society into which Nusaybah was born was characterized 

by tribal customs and traditions that often-limited women's roles to domestic 

affairs. However, historical accounts suggest that Nusaybah received an education 

unusual for women of her time, which prepared her for the significant role she 

would later play in Islamic history. Her early life was shaped by the cultural and 

social norms of pre-Islamic Arabia, where women's status varied across different 

tribes and regions. 

Little is documented about Nusaybah's childhood, but it is known that she married 

Zaid ibn Asim and had two sons, Habib and Abdullah, who would later become 

prominent companions of the Prophet themselves. Her family life reflects the 

importance of kinship bonds in Arabian society, which continued to be valued after 

the advent of Islam but was transformed by Islamic principles of equality and 

justice. 

The transition from the pre-Islamic period (Jahiliyya) to the Islamic era would have 

significantly impacted Nusaybah's worldview and daily life. The message of Islam, 

with its emphasis on monotheism, social justice, and moral conduct, resonated with 

many in Yathrib, including Nusaybah and her family. This period of transformation 

set the stage for her remarkable journey as one of the earliest female converts to 

Islam and her subsequent contributions to the Muslim community. 

Nusaybah's early life, though not extensively documented in historical sources, 

provides context for understanding her later achievements and the exceptional 

nature of her contributions to early Islamic society. Her upbringing in a prominent 

family of Medina likely afforded her certain privileges and opportunities that she 

would later utilize in service of the new faith. This background prepared her for the 

pivotal role she would play in supporting the Prophet Muhammad and the early 

Muslim community. 
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3. Accepting Islam and the Pledge of Aqabah 

Nusaybah's journey into Islam marks a significant chapter in her life and in the 

history of early Muslim women. She was among the few women who participated 

in the historic Second Pledge of Aqabah, a crucial event that took place before the 

Prophet's migration (Hijrah) to Medina. This pledge, made by the people of Yathrib 

(later Medina) to the Prophet Muhammad, promised protection and support for 

him and his followers, laying the groundwork for the establishment of the first 

Islamic society. 

The inclusion of women in this pivotal covenant demonstrates the revolutionary 

nature of Islam regarding women's participation in religious and political affairs. 

Nusaybah, along with other women, stood shoulder to shoulder with men to pledge 

allegiance to the Prophet and the new faith, signifying a departure from pre-Islamic 

customs that often-excluded women from such significant public engagements. Her 

presence at this event indicates her early recognition of the truth of Islam and her 

willingness to commit to its cause despite the risks involved. 

The Pledge of Aqabah represented not just a political alliance but a spiritual 

commitment to the principles of Islam. For Nusaybah, this pledge marked the 

beginning of a lifelong dedication to the faith that would see her participate in 

various aspects of the early Muslim community's development. Her acceptance of 

Islam came at a time when converting meant facing potential persecution and 

severing traditional tribal ties, highlighting her courage and conviction. 

Following her conversion, Nusaybah embraced the teachings of Islam 

wholeheartedly and became an active member of the growing Muslim community. 

She internalized the Islamic values of equality, justice, and compassion, which 

would later manifest in her actions during critical moments in early Islamic history. 

Her acceptance of Islam was not merely a change of religious belief but a 

transformation of her entire worldview and way of life. 

The significance of Nusaybah's participation in the Pledge of Aqabah extends 

beyond her personal journey. It represents the inclusive nature of early Islam, 

where women were recognized as full members of the religious community with 

the capacity to make independent spiritual and political commitments. This 
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inclusivity contrasts sharply with later interpretations of Islamic tradition that often 

marginalized women's public roles. 

Nusaybah's acceptance of Islam and participation in the Pledge of Aqabah set the 

stage for her subsequent contributions to the Muslim community. Her early 

commitment to the faith established her as one of the pioneering female figures in 

Islamic history, whose legacy would inspire generations of Muslim women seeking 

to understand their religious heritage and rightful place in Islamic society. 

4. A Life of Service, Charity, and Faith 

Nusaybah's life after accepting Islam exemplifies the Islamic ideals of service, 

charity, and unwavering faith. Her commitment to these principles manifested in 

various aspects of her daily life and interactions with the Muslim community in 

Medina. As one of the early female converts, she took it upon herself to embody 

the teachings of Islam through practical actions that benefited those around her. 

In the nascent Muslim community of Medina, Nusaybah was known for her 

generosity and charitable works. She often provided food and shelter to the 

Muhajiroon (emigrants from Mecca), demonstrating the Islamic principle of caring 

for those in need. Her home became a center for community support, where she 

would offer assistance to widows, orphans, and the less fortunate, embodying the 

Quranic emphasis on social welfare and mutual aid. 

Beyond material charity, Nusaybah dedicated herself to serving the community 

through knowledge sharing and education. She was among the female companions 

who actively participated in religious learning circles, absorbing the Prophet's 

teachings and transmitting them to others, particularly women who may have had 

limited access to such knowledge. This educational service was crucial in ensuring 

that Islamic teachings reached all segments of society, regardless of gender. 

Nusaybah's faith was not merely theoretical but manifested in her steadfast 

adherence to Islamic practices and principles even in challenging circumstances. 

Historical accounts describe her as diligent in prayer, fasting, and other acts of 

worship, setting an example for other believers in the community. Her deep 

spiritual connection to Islam sustained her through personal hardships and the 

collective challenges faced by the early Muslim community. 
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The service-oriented nature of Nusaybah's life reflects the Islamic understanding 

that faith must be expressed through beneficial actions toward others. She 

embodied the Prophetic tradition that emphasizes the best among people are those 

who are most beneficial to others. Her charitable works were not limited to times 

of ease but continued during periods of hardship and conflict, demonstrating her 

unwavering commitment to Islamic principles. 

Nusaybah's life of service extended to supporting the Prophet Muhammad in his 

mission to establish and strengthen the Muslim community. She was known to 

attend the Prophet's gatherings, ask questions to clarify religious matters, and 

implement his guidance in her daily life. This close relationship with the Prophet 

allowed her to gain deep insights into Islamic teachings, which she then shared with 

others, particularly women in the community. 

Through her exemplary life of service, charity, and faith, Nusaybah established 

herself as a role model for Muslim women across generations. Her story challenges 

narratives that confine women's religious contributions to the domestic sphere, 

showing instead how women in early Islam actively participated in community 

service, education, and the public expression of faith. Her legacy continues to 

inspire contemporary Muslim women seeking to balance faith commitments with 

active social engagement. 

5. The Day of Uhud: The Warrior's Valor 

The Battle of Uhud, fought in the third year after the Hijrah (625 CE), stands as one 

of the most significant events in Nusaybah's life and in early Islamic history. Initially, 

Nusaybah came to the battlefield with other women to provide water and tend to 

the wounded, reflecting the traditional support roles women often played during 

conflicts. However, when the tide of battle turned against the Muslims and the 

Prophet Muhammad himself was in danger, Nusaybah's response transcended 

conventional gender roles of her time. 

Witnessing the retreat of some Muslim fighters and the imminent threat to the 

Prophet, Nusaybah took up a sword and shield, positioning herself as a human 

shield to protect Muhammad. Historical accounts describe her extraordinary 

bravery as she fought off attackers, sustaining multiple wounds in the process. The 
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Prophet himself is reported to have remarked that wherever he turned during the 

battle, he saw Nusaybah fighting to defend him. 

One of the most celebrated accounts of her valor describes how she confronted Ibn 

Qami'ah, a formidable Meccan warrior who had vowed to kill the Prophet. 

Nusaybah intercepted him and, despite being wounded, continued to fight until 

other companions could come to her aid. This act of courage earned her the 

admiration of the Prophet and her fellow companions, establishing her reputation 

as a warrior of exceptional bravery. 

During this fierce battle, Nusaybah sustained twelve serious wounds, including a 

deep gash in her shoulder inflicted by Ibn Qami'ah. Despite her injuries, she 

continued fighting until the Muslims could safely retreat from the battlefield. Her 

wounds were later personally treated by the Prophet, who praised her courage and 

dedication. 

The significance of Nusaybah's participation in the Battle of Uhud extends beyond 

her personal bravery. It demonstrates that in early Islamic society, women could 

transcend traditional gender roles when circumstances demanded it. Her actions 

were not condemned but celebrated, indicating that the early Muslim community 

recognized and valued women's capabilities beyond domestic responsibilities. 

The Prophet Muhammad's acknowledgment of Nusaybah's valor further 

underscores the inclusive nature of early Islam. He is reported to have said that her 

station on that day was better than that of many men, a statement that challenges 

rigid gender hierarchies and recognizes merit based on actions rather than gender. 

This recognition from the Prophet himself established a precedent for 

acknowledging women's contributions in all spheres of life, including those 

traditionally dominated by men. 

Nusaybah's heroism at Uhud represents a powerful counter-narrative to 

interpretations of Islam that seek to confine women to passive roles. Her story 

illustrates that from its earliest days, Islam recognized women's capacity for 

courage, sacrifice, and active participation in defending their faith and community. 

This aspect of her biography continues to inspire discussions about women's roles 

in Islamic societies and serves as a reference point for those advocating for women's 

fuller participation in all aspects of Muslim life. 
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6. Her Role in Other Battles and Expeditions 

Nusaybah's military participation was not limited to the Battle of Uhud; she 

continued to play significant roles in other military campaigns during the early 

Islamic period. Her consistent presence in these expeditions demonstrates her 

unwavering commitment to the defense of the Muslim community and the spread 

of Islam. Following her remarkable display of courage at Uhud, Nusaybah became 

known for her willingness to participate in military endeavors alongside male 

companions. 

Historical accounts mention her participation in the Treaty of Hudaybiyyah, a crucial 

diplomatic mission that took place in the sixth year after Hijrah (628 CE). Though 

not a battle, this expedition required courage and commitment from all participants 

as they ventured into potentially hostile territory to negotiate with the Meccans. 

Nusaybah's presence in this delegation highlights her importance within the 

Muslim community and the trust placed in her by the Prophet Muhammad. 

Perhaps most notably after Uhud, Nusaybah participated in the Battle of Hunayn, 

which occurred after the conquest of Mecca. This battle tested the resolve of the 

Muslim army against the tribes of Hawazin and Thaqif, and Nusaybah once again 

demonstrated her martial prowess and dedication to protecting the Prophet and 

the Muslim cause. Her consistent presence on the battlefield challenged 

conventional gender expectations and established her as a warrior in her own right. 

During the caliphate of Abu Bakr, Nusaybah participated in the Wars of Apostasy 

(Riddah), specifically requesting permission to join the campaign against 

Musaylimah the Liar, a false prophet who had gained a significant following. Her 

motivation was deeply personal, as her son Habib had been captured and tortured 

by Musaylimah's forces. This campaign represented not only her commitment to 

defending Islam against apostasy but also her determination to avenge her son's 

suffering. 

In the battle against Musaylimah, Nusaybah fought valiantly despite her advanced 

age, sustaining several wounds including the loss of her hand. This battle marked 

her last military engagement, but it further cemented her legacy as one of the most 

courageous warriors in early Islamic history, regardless of gender. Her participation 
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in this campaign demonstrated that her commitment to defending Islam remained 

undiminished throughout her life. 

Nusaybah's consistent participation in military expeditions reflects the fluid nature 

of gender roles in early Islamic society. While women were not generally expected 

to fight, those who demonstrated capability and willingness to do so were accepted 

and even celebrated. This acceptance contrasts sharply with later interpretations of 

Islamic tradition that sought to confine women to domestic spaces and passive 

roles. 

The Prophet Muhammad's approval of Nusaybah's military participation 

established an important precedent in Islamic history. Her example shows that 

women's contributions to the defense of faith and community were valued and 

recognized from Islam's earliest days. This aspect of early Islamic history provides 

an important reference point for contemporary discussions about women's roles in 

Muslim societies and challenges rigid gender-based restrictions that emerged in 

later periods. 

7. The Sacrifices of Her Family for Islam 

Nusaybah's commitment to Islam was not an individual journey but a family 

endeavor that involved significant sacrifices from all members of her household. 

Her family exemplifies how early Muslim families collectively embraced the new 

faith and contributed to its establishment and defense, often at great personal cost. 

The sacrifices made by Nusaybah and her family members illustrate the depth of 

their conviction and the transformative impact of Islam on family structures and 

values. 

Nusaybah's husband, Zaid ibn Asim, was also a devoted companion of the Prophet 

who participated in various battles alongside his wife. Their marriage represents an 

early example of a Muslim partnership based on shared faith and mutual support 

in religious endeavors. Together, they created a household centered on Islamic 

values, raising children who would themselves become notable figures in early 

Islamic history. 

Her sons, Habib and Abdullah ibn Zaid, followed in their mother's footsteps as 

staunch defenders of Islam. Both participated in various battles and expeditions, 
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demonstrating the same courage and commitment that characterized their 

mother's actions. The family's collective participation in military campaigns reflects 

how the defense of Islam was understood as a shared responsibility that could 

transcend conventional gender roles when necessary. 

Perhaps the most poignant example of the family's sacrifice came when Habib was 

captured by Musaylimah the Liar during the Wars of Apostasy. Musaylimah tortured 

Habib, attempting to force him to renounce Islam and acknowledge Musaylimah as 

a prophet. Despite enduring severe torture, including having his limbs cut off piece 

by piece, Habib remained steadfast in his faith, refusing to deny the message of 

Prophet Muhammad. His martyrdom represents the ultimate sacrifice for faith and 

became a source of both grief and pride for Nusaybah. 

Following Habib's martyrdom, Nusaybah specifically requested permission from 

Caliph Abu Bakr to join the campaign against Musaylimah, demonstrating her 

determination to avenge her son while continuing to defend Islam against apostasy. 

This dual motivation—personal vengeance and religious duty—highlights how 

deeply intertwined family bonds and religious commitment were for early Muslims 

like Nusaybah. 

The sacrifices made by Nusaybah's family extended beyond physical hardships to 

include the willingness to prioritize religious obligations over tribal loyalties and 

pre-Islamic customs. In a society where tribal affiliations had traditionally been 

paramount, this reorientation toward religious identity represented a significant 

social transformation. Nusaybah's family exemplified how Islam could become the 

primary source of identity and motivation, superseding previous social structures. 

The story of Nusaybah and her family challenges simplistic narratives about gender 

roles in early Islamic society. Rather than depicting rigid divisions between male 

and female domains, their example shows how families functioned as cohesive 

units in service to their faith, with each member contributing according to their 

abilities and circumstances. This more nuanced understanding of family dynamics 

in early Islam provides important context for interpreting Islamic teachings on 

gender and family relations. 

Through their collective sacrifices, Nusaybah's family embodied the Quranic 

concept of believers as supporters and protectors of one another, regardless of 
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gender. Their story illustrates how the early Muslim community valued 

contributions from all its members and recognized that faith commitments could 

manifest in different ways depending on individual circumstances and capabilities. 

This inclusive approach to religious service offers valuable insights for 

contemporary discussions about gender roles within Islamic frameworks. 

8. Her Later Years and Death 

The later years of Nusaybah's life were marked by continued devotion to Islam, 

though with a shift from the battlefield to other forms of religious service as age 

and the changing political landscape of the expanding Islamic state influenced her 

activities. After her participation in the Wars of Apostasy during Abu Bakr's 

caliphate, particularly the campaign against Musaylimah where she lost her hand, 

Nusaybah's direct military involvement appears to have concluded. However, her 

commitment to the Muslim community remained unwavering throughout her 

remaining years. 

During the caliphates of Umar and Uthman, Nusaybah is believed to have focused 

on transmitting her knowledge of the Prophet's teachings and her firsthand 

experiences of early Islamic history to the next generation. As one of the few 

women who had participated in pivotal events like the Pledge of Aqabah and the 

Battle of Uhud, her testimonies were valuable primary sources for preserving 

accurate accounts of these formative moments in Islamic history. Her role as a 

narrator of hadith (prophetic traditions) and historical events contributed 

significantly to the preservation of Islamic knowledge. 

Nusaybah's home in Medina reportedly continued to serve as a center for learning, 

particularly for women seeking knowledge about Islam and the Prophet's guidance 

regarding women's issues. This educational role was crucial in a period when the 

Islamic community was expanding rapidly, and new converts needed reliable 

sources of religious knowledge. By sharing her experiences and understanding of 

Islamic principles, Nusaybah helped ensure the authentic transmission of the faith 

to subsequent generations. 

The exact date and circumstances of Nusaybah's death are not precisely 

documented in historical sources, reflecting the general paucity of detailed 

biographical information about many female companions. Most scholars believe 
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she died during the caliphate of Uthman ibn Affan, approximately two decades after 

the Prophet's death. She was likely buried in Jannat al-Baqi, the main cemetery of 

Medina where many companions of the Prophet were laid to rest. 

Despite the limited details about her final years, what emerges clearly from 

historical accounts is that Nusaybah lived a long and full life dedicated to the service 

of Islam. From her early acceptance of the faith at the Pledge of Aqabah to her 

heroic defense of the Prophet at Uhud, and through her continued contributions 

during the early caliphates, her life spanned the formative period of Islamic history. 

This longitudinal perspective made her an invaluable witness to the development 

of the Muslim community from its vulnerable beginnings to its emergence as a 

significant political and religious force. 

Nusaybah's legacy was carried forward by her surviving son, Abdullah, and other 

family members who continued to be active in the Muslim community. The values 

she embodied—courage, devotion, sacrifice, and service—were transmitted 

through her descendants and those who had learned from her example. In this way, 

her influence extended beyond her lifetime, contributing to the rich tapestry of 

Islamic tradition that would develop in subsequent centuries. 

The story of Nusaybah's later years, though less dramatically eventful than her 

earlier military exploits, completes the picture of a life fully dedicated to faith. It 

demonstrates how commitment to religious principles can manifest in different 

ways throughout a believer's lifetime, adapting to changing circumstances while 

maintaining core values. This aspect of her biography offers important insights into 

how early Muslims navigated the transition from the formative period of Islam to 

its institutional establishment under the caliphates. 

9. Her Lasting Legacy in Islamic History 

Nusaybah bint Kaʿb's enduring legacy in Islamic history transcends her remarkable 

actions during her lifetime to influence how subsequent generations understood 

women's roles in Islam. Her story has been preserved and transmitted through 

various historical texts, hadith collections, and biographical compilations, ensuring 

that her contributions would not be forgotten despite the general marginalization 

of women's narratives in historical accounts. This preservation itself speaks to the 
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exceptional nature of her achievements and the impact she had on the early 

Muslim community. 

In classical Islamic scholarship, Nusaybah is frequently cited as an exemplar of 

female courage and devotion to faith. Her actions at the Battle of Uhud, in 

particular, became a reference point for discussions about women's capacity for 

bravery and their potential roles in defending the Muslim community. Scholars like 

Ibn Hajar al-Asqalani and Ibn Sa'd included detailed accounts of her life in their 

biographical works, recognizing her as one of the most distinguished female 

companions of the Prophet. 

Nusaybah's legacy challenges simplistic interpretations of gender roles in Islam that 

emerged in later periods. Her active participation in military campaigns, political 

allegiances, and public religious life stands in contrast to more restrictive views that 

sought to confine women to domestic spaces. For this reason, her story has been 

particularly significant for Muslim scholars and activists seeking historical 

precedents for women's fuller participation in all aspects of Muslim society. 

Beyond her military exploits, Nusaybah's legacy includes her role in the 

transmission of religious knowledge. As a direct witness to many pivotal events in 

the Prophet's life and an active participant in the early Muslim community, her 

testimonies formed part of the chain of narration for several hadith. This 

contribution to the preservation of prophetic traditions ensured that her influence 

would extend far beyond her immediate historical context. 

In contemporary Islamic discourse, Nusaybah's story has gained renewed 

significance as Muslims worldwide engage with questions of gender equity and 

women's roles within religious frameworks. Her biography provides a powerful 

historical precedent for women's active participation in religious, social, and even 

military affairs, challenging narratives that present gender segregation and 

women's exclusion from public life as inherent to Islamic tradition. Modern scholars 

often invoke her example when arguing for more inclusive interpretations of Islamic 

texts and traditions. 

Educational institutions and Islamic literature frequently feature Nusaybah's story 

as an inspirational narrative for young Muslims, particularly girls. Her courage, faith, 

and service are presented as qualities to be emulated, offering a female role model 
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whose achievements were recognized and praised by the Prophet himself. This 

educational use of her biography helps to counter the historical marginalization of 

women's contributions to Islamic civilization. 

The continued relevance of Nusaybah's legacy in contemporary Islamic discourse 

demonstrates the power of historical narratives to shape present understandings 

of religious tradition. By recovering and emphasizing the stories of female 

companions like Nusaybah, modern Muslims can access a more inclusive vision of 

their religious heritage, one that recognizes and values women's contributions 

across various domains. This recovery process is not about imposing contemporary 

values on historical figures but rather about acknowledging the diversity of roles 

and experiences that have always existed within the Islamic tradition. 

Nusaybah's lasting legacy thus lies not only in her extraordinary actions during her 

lifetime but also in how her story continues to inspire, challenge, and reshape 

understandings of women's place in Islamic history and tradition. As a woman who 

transcended the gender expectations of her time while remaining deeply 

committed to her faith, she offers a powerful example of how religious devotion 

can manifest in diverse and sometimes unexpected ways. This multifaceted legacy 

ensures that Nusaybah bint Kaʿb remains a significant figure in Islamic history, 

whose relevance extends far beyond her historical moment. 

10. Impact on Women's Role in Society 

Nusaybah bint Kaʿb's life and actions have had a profound impact on perceptions of 

women's roles in Islamic society, both historically and in contemporary contexts. 

Her example challenges essentialist views of gender that attempt to confine women 

to narrowly defined domestic roles based on presumed natural capabilities or 

limitations. Instead, her story illustrates that from Islam's earliest days, women 

could and did participate actively in various domains of community life, including 

those typically associated with men. 

The Prophet Muhammad's approval and praise of Nusaybah's actions, particularly 

her military participation, established an important precedent in Islamic tradition. 

His recognition of her valor at the Battle of Uhud, where he reportedly stated that 

her station that day was better than that of many men, provided divine sanction for 

women's capabilities beyond conventional gender roles. This prophetic 
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endorsement has served as a powerful reference point for those arguing against 

overly restrictive interpretations of women's roles in Islamic societies. 

Nusaybah's example demonstrates that in early Islamic society, merit was 

recognized regardless of gender. Her courage, devotion, and service earned her a 

place of honor among the companions, challenging later interpretations that 

sought to systematically elevate men's contributions over women's. This 

meritocratic aspect of early Islam, exemplified by figures like Nusaybah, offers 

important insights for contemporary discussions about gender equity within Islamic 

frameworks. 

The multifaceted nature of Nusaybah's contributions—as a warrior, educator, 

mother, and community member—illustrates that early Muslim women were not 

confined to single, narrowly defined roles. Rather, they adapted their service to the 

community according to circumstances and needs, moving between different 

domains as required. This flexibility challenges rigid categorizations of "women's 

roles" and "men's roles" that emerged in later interpretations of Islamic tradition. 

In contemporary Islamic feminist discourse, Nusaybah's story serves as a powerful 

counter-narrative to patriarchal interpretations that emerged in later centuries. Her 

biography provides historical evidence that women's exclusion from public life and 

leadership roles was not inherent to original Islamic practice but developed through 

cultural influences and political circumstances in subsequent periods. This historical 

perspective strengthens arguments for more inclusive interpretations of Islamic 

texts and traditions. 

Educational initiatives focused on women's empowerment in Muslim contexts 

often highlight Nusaybah's story to inspire confidence and ambition. By presenting 

her as a role model whose achievements were recognized and valued by the 

Prophet himself, these programs encourage young Muslim women to envision 

broader possibilities for their own contributions to society. This educational use of 

her biography helps to counter internalized limitations that may result from 

exposure to more restrictive interpretations of women's roles. 

The impact of Nusaybah's example extends beyond academic or theoretical 

discussions to influence practical approaches to women's participation in 

contemporary Muslim societies. Her story provides historical precedent for 
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women's involvement in areas such as community leadership, education, and even 

defense and security roles. Organizations working to expand women's 

opportunities in Muslim-majority countries often invoke her example to 

demonstrate the compatibility of women's public participation with authentic 

Islamic tradition. 

Nusaybah's legacy thus continues to shape understandings of women's roles in 

Islamic societies, offering a historical foundation for more inclusive interpretations 

of religious tradition. Her example reminds contemporary Muslims that women's 

active participation in community affairs has deep roots in Islamic history and was 

endorsed by the Prophet himself. This historical perspective provides valuable 

context for ongoing discussions about gender equity and women's empowerment 

within Islamic frameworks. 

11. Comparisons with Other Women in Islamic History 

Nusaybah bint Kaʿb's remarkable life can be better understood when compared 

with other prominent women in Islamic history, highlighting both shared patterns 

and unique aspects of her contributions. Such comparisons provide a more 

comprehensive picture of women's diverse roles in early Islamic society and 

challenge monolithic representations of Muslim women throughout history. By 

examining Nusaybah alongside other female figures, we gain deeper insights into 

the various ways women contributed to the development and preservation of 

Islamic tradition. 

Among the Prophet's wives, Aisha bint Abu Bakr stands as a particularly instructive 

comparison to Nusaybah. While both women were known for their courage and 

participation in battles—Aisha famously led troops at the Battle of the Camel—their 

primary contributions differed significantly. Aisha is renowned primarily for her 

transmission of hadith and religious knowledge, having narrated thousands of the 

Prophet's sayings and actions. Nusaybah, while also contributing to knowledge 

transmission, is celebrated primarily for her physical defense of the Prophet and 

military participation. 

Another meaningful comparison can be drawn with Khawla bint al-Azwar, another 

female warrior in early Islamic history. Like Nusaybah, Khawla demonstrated 

exceptional courage on the battlefield, particularly during the early Muslim 
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conquests under the caliphate of Abu Bakr and Umar. Both women challenged 

gender expectations through their military prowess, though Khawla's contributions 

came slightly later in Islamic history and in different geographical contexts than 

Nusaybah's. 

Fatima bint Muhammad, the Prophet's daughter, presents another interesting 

comparison. While both women were deeply devoted to the Prophet and the cause 

of Islam, their expressions of this devotion took different forms. Fatima's 

contributions centered on her role as a moral exemplar, her preservation of the 

Prophet's household traditions, and her position as the mother of his only surviving 

descendants. Nusaybah, in contrast, expressed her devotion primarily through 

direct service and defense of the Muslim community. 

Umm Salama, another prominent female companion, shares with Nusaybah the 

distinction of having participated in multiple aspects of early Muslim community 

life. Both women were known for their intelligence and sound judgment, with Umm 

Salama famously providing crucial advice to the Prophet during the Treaty of 

Hudaybiyyah. However, while Umm Salama's influence was exercised primarily 

through counsel and knowledge transmission, Nusaybah is unique for her direct 

physical intervention in defense of the faith. 

Nusaybah's contemporary, Asma bint Abu Bakr, offers another valuable 

comparison. Both women demonstrated extraordinary courage in supporting the 

Prophet's mission, with Asma risking her safety to provide supplies to the Prophet 

and her father during their migration to Medina. Both women also raised children 

who became significant figures in early Islamic history. However, while Asma's 

contributions were largely supportive and behind-the-scenes, Nusaybah's included 

direct participation in combat, representing different but complementary models 

of female courage. 

Comparing Nusaybah with Umm 'Umarah al-Ansariyyah, mentioned in historical 

sources as having questioned the Quranic address to believers, highlights different 

aspects of women's engagement with religious authority. While Umm 'Umarah's 

questioning led to the revelation of verses explicitly addressing both male and 

female believers (Q 33:35), Nusaybah's contributions were more action-oriented 
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than theological. Both women, however, demonstrated the agency of early Muslim 

women in shaping their religious community. 

These comparisons reveal that women in early Islamic history occupied diverse 

roles and made varied contributions according to their individual circumstances, 

abilities, and opportunities. Rather than fitting into a single model of "the Muslim 

woman," figures like Nusaybah, Aisha, Khawla, Fatima, Umm Salama, and Asma 

represent a spectrum of possibilities for female participation in religious 

community. This diversity challenges essentialist views of gender roles in Islamic 

tradition and provides multiple historical models for contemporary Muslim women. 

By placing Nusaybah within this broader context of female figures in Islamic history, 

we gain a more nuanced understanding of her unique contributions while 

recognizing the shared patterns of women's agency across different periods and 

contexts. This comparative perspective enriches our appreciation of Nusaybah's 

legacy while highlighting the collective impact of women on Islamic tradition 

throughout its history. 

12. Scholarly Reflections: Classical and Modern Views 

Classical Islamic scholars' treatment of Nusaybah bint Kaʿb reflects the complex 

attitudes toward female companions in traditional scholarship. Early biographical 

dictionaries (tabaqat) and hadith compilations acknowledge her exceptional 

contributions, particularly her defense of the Prophet at Uhud. Ibn Sa'd, Ibn Hajar, 

and other classical scholars include accounts of her bravery, often with expressions 

of admiration unusual for female biographical entries. However, these same 

scholars typically framed her actions as exceptional rather than exemplary, 

implicitly reinforcing the notion that women's normative roles should remain 

domestic. 

The classical scholarly tradition preserved Nusaybah's story primarily through the 

lens of her relationship to the Prophet Muhammad and her service to Islam. While 

this preserved crucial details of her life, it often emphasized her loyalty and 

devotion over her agency and independent decision-making. This framing reflects 

the broader tendencies of classical scholarship to interpret women's contributions 

within patriarchal frameworks that maintained gender hierarchy while 

acknowledging individual exceptions. 
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Traditional exegetes and jurists occasionally referenced Nusaybah when discussing 

questions related to women's participation in jihad and public affairs. Her example 

was typically treated as an extraordinary case permitted under specific 

circumstances rather than a model that challenged fundamental gender 

distinctions in Islamic law. This approach allowed scholars to honor her 

contributions while maintaining theoretical restrictions on women's roles in later 

contexts. 

Modern scholarly approaches to Nusaybah's biography have evolved significantly, 

particularly with the emergence of feminist historiography in Islamic studies. 

Contemporary scholars like Asma Lamrabet, mentioned in our sources, have 

reexamined the lives of female companions like Nusaybah to highlight how their 

stories challenge patriarchal interpretations that emerged in later periods. These 

scholars emphasize that the marginalization of women's contributions was not 

inherent to original Islamic practice but developed through cultural influences and 

political circumstances. 

Feminist Muslim scholars have particularly focused on Nusaybah's military 

participation as evidence that early Islam did not impose rigid gender segregation 

or confine women to domestic spaces. They argue that her example, along with 

those of other female companions, demonstrates that the Prophet's community 

recognized women's capabilities across various domains and valued their 

contributions accordingly. This reading challenges later interpretations that 

systematically restricted women's public roles based on presumed natural 

limitations. 

Contemporary scholarly reflections on Nusaybah often place her within broader 

discussions about recovering women's voices in Islamic history. Scholars note that 

while her exceptional actions ensured her inclusion in historical records, many 

other female contributions may have been lost due to the general marginalization 

of women's narratives in traditional historiography. This recognition has spurred 

efforts to more carefully examine existing sources for evidence of women's diverse 

roles in early Islamic society. 

The contrast between classical and modern scholarly treatments of Nusaybah 

reflects evolving understandings of gender in Islamic thought. While classical 
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scholars acknowledged her extraordinary contributions while maintaining 

theoretical gender distinctions, contemporary scholars often use her example to 

question the historical basis of these very distinctions. This scholarly evolution 

demonstrates how historical figures can be reinterpreted across different 

intellectual contexts to address changing concerns and perspectives. 

Academic studies of Nusaybah's life also reflect methodological developments in 

approaching early Islamic history. Contemporary scholars employ interdisciplinary 

approaches, including gender theory, literary analysis, and comparative historical 

methods, to extract more nuanced understandings from limited source materials. 

These methodological innovations have enriched our understanding of Nusaybah's 

life and its significance within the broader context of women's roles in Islamic 

history. 

The ongoing scholarly engagement with Nusaybah's biography demonstrates the 

continued relevance of her story for understanding Islam's approach to gender 

roles. Both classical and modern scholarly reflections, despite their differences, 

affirm her importance as a figure who challenges simplistic narratives about women 

in Islamic tradition and offers insights into the complex reality of gender relations 

in early Muslim society. 

13. Her Role in Education, Da'wah, and Youth Movements 

Beyond her military exploits, Nusaybah bint Kaʿb made significant contributions to 

education and da'wah (Islamic outreach) in the early Muslim community. As one of 

the female companions who had direct access to the Prophet's teachings and 

witnessed key events in Islamic history, she played a crucial role in transmitting 

religious knowledge, particularly to women who may have had limited 

opportunities to learn directly from male scholars. Her educational contributions 

exemplify how women participated in the preservation and dissemination of Islamic 

knowledge from the religion's earliest days. 

Nusaybah's home in Medina reportedly served as an informal center for learning, 

where women could gather to discuss religious matters and seek guidance on 

applying Islamic principles to their daily lives. This educational role was vital in a 

society transitioning from pre-Islamic customs to new religious norms, as women 

needed accessible female mentors who could address their specific concerns and 
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questions. By creating such spaces for women's religious education, Nusaybah 

helped ensure that Islamic knowledge reached all segments of the community. 

As a participant in pivotal events like the Pledge of Aqabah and the Battle of Uhud, 

Nusaybah was uniquely positioned to share firsthand accounts of these formative 

moments in Islamic history. Her eyewitness testimonies contributed to the 

collective memory of the early Muslim community and helped establish accurate 

narratives about the Prophet's life and teachings. This role as a primary source of 

historical knowledge was particularly valuable as the Muslim community expanded 

and new generations sought connections to the foundational period of Islam. 

Nusaybah's da'wah efforts extended beyond formal teaching to include modeling 

Islamic principles through her actions and character. Her embodiment of courage, 

devotion, and service provided a living example of how Islamic values could be 

expressed in practical terms. This form of da'wah through personal example was 

especially effective in a society where oral transmission and behavioral modeling 

were primary modes of cultural and religious communication. 

The impact of Nusaybah's educational contributions extended to younger 

generations through her influence on her own children and other youth in the 

community. By raising sons who themselves became notable companions of the 

Prophet, she demonstrated the crucial role of mothers in nurturing the next 

generation of believers. Her guidance helped shape young Muslims who would 

carry forward the Islamic message after the first generation had passed. 

In contemporary contexts, Nusaybah's legacy has been embraced by various Islamic 

youth movements and educational initiatives focused on empowering young 

Muslims, particularly girls. Her story provides a powerful historical reference point 

for programs seeking to instill confidence, courage, and religious commitment in 

Muslim youth. Educational materials frequently feature her biography as an 

example of how young Muslims can actively contribute to their communities while 

maintaining strong religious identities. 

Muslim women's organizations and educational institutions often invoke 

Nusaybah's example when developing leadership programs and religious education 

curricula. Her multifaceted contributions—as a warrior, educator, mother, and 

community member—offer a model of female empowerment grounded in 
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authentic Islamic tradition rather than imported concepts. This historical grounding 

helps address concerns about cultural authenticity while promoting women's active 

participation in religious and social life. 

The educational dimension of Nusaybah's legacy demonstrates how women's 

contributions to Islamic knowledge have been present from the religion's earliest 

days. Her role in preserving and transmitting the Prophet's teachings challenges 

narratives that present women's religious education as a modern innovation or 

foreign importation. Instead, her example shows that women's participation in 

educational processes has deep roots in Islamic tradition, providing historical 

precedent for contemporary efforts to ensure women's access to religious 

knowledge and authority. 

14. How Her Story is Used in Contemporary Islamic Education 

In contemporary Islamic educational contexts, Nusaybah bint Kaʿb's story serves 

multiple pedagogical purposes, reflecting the ongoing relevance of her legacy for 

modern Muslims. Islamic schools, madrasas, and informal educational settings 

frequently incorporate her biography into their curricula, using her example to 

convey important religious values while challenging restrictive gender stereotypes. 

The various ways her story is deployed reveal much about current concerns and 

priorities within Islamic education. 

Children's Islamic literature frequently features Nusaybah as a heroic figure whose 

courage and faith make her accessible and inspiring to young readers. These 

narratives typically emphasize her defense of the Prophet at Uhud, presenting it as 

a powerful example of sacrificial love for the Prophet and commitment to Islam. 

Such stories aim to instill religious devotion while providing girls in particular with 

a strong female role model from Islamic history. 

In more formal educational settings, Nusaybah's biography is often integrated into 

Islamic history curricula to demonstrate women's active participation in the early 

Muslim community. Teachers use her story to illustrate that Islam's foundational 

period included women who contributed significantly to the religion's 

establishment and defense. This historical perspective helps counter narratives that 

present women's exclusion from public life as inherent to Islamic tradition. 
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Islamic educational programs focused on character development frequently 

highlight specific virtues exemplified by Nusaybah, including courage, loyalty, 

sacrifice, and religious devotion. Her actions at the Battle of Uhud, in particular, 

provide a compelling case study in bravery and selflessness that transcends gender-

specific virtues. By emphasizing these universal qualities, educators can present 

Nusaybah as a role model for all students, regardless of gender. 

Women's Islamic education programs often give special attention to Nusaybah's 

story as part of efforts to recover and highlight female contributions to Islamic 

heritage. These programs use her example to demonstrate that women's religious 

authority and public participation have historical precedent within Islamic tradition. 

By connecting contemporary Muslim women to this heritage, such educational 

initiatives aim to strengthen religious identity while encouraging active community 

involvement. 

In youth movements and organizations, Nusaybah's biography is frequently invoked 

to inspire young Muslims to active service in their communities. Her example 

challenges passive interpretations of religious commitment and encourages youth 

to view faith as requiring practical action and sometimes personal sacrifice. This 

emphasis on active faith resonates with many young Muslims seeking meaningful 

ways to express their religious identity in contemporary contexts. 

Contemporary Islamic feminist education often uses Nusaybah's story as a starting 

point for critical discussions about gender roles in Islamic tradition. By examining 

how her actions were received and interpreted in different historical periods, 

students can explore how gender expectations have evolved within Islamic societies 

and distinguish between core religious principles and cultural accretions. This 

approach encourages critical thinking about gender while remaining grounded in 

authentic Islamic sources. 

Digital Islamic education platforms have expanded the reach of Nusaybah's story 

through videos, online courses, and social media content that make her biography 

accessible to global Muslim audiences. These modern educational formats often 

present her life in relation to contemporary concerns about women's 

empowerment, religious authenticity, and Islamic responses to gender equality. The 
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adaptability of her story to these new media formats demonstrates its continued 

relevance across changing educational contexts. 

The various educational uses of Nusaybah's biography reflect ongoing efforts to 

reconcile traditional Islamic values with contemporary social realities. By 

highlighting historical examples of women's agency and recognition within Islamic 

tradition, educators can advocate for women's fuller participation in religious and 

social life while maintaining connection to authentic religious sources. This 

approach offers a middle path between uncritical traditionalism and wholesale 

adoption of external value systems. 

15. Conclusion 

The life of Nusaybah bint Kaʿb stands as a powerful testament to the multifaceted 

roles women played in early Islamic society and the recognition they received for 

their contributions. From her participation in the Pledge of Aqabah to her legendary 

defense of the Prophet at the Battle of Uhud, and through her continued service to 

the Muslim community throughout her life, Nusaybah exemplifies the active 

engagement of women in the formative period of Islam. Her story challenges 

simplistic narratives about gender roles in Islamic tradition and provides historical 

precedent for more inclusive interpretations of religious texts and practices. 

The comprehensive examination of Nusaybah's life reveals several key insights 

about women in early Islam. First, it demonstrates that women's participation in 

public affairs, including military defense, was accepted and even celebrated when 

circumstances required it. The Prophet Muhammad's explicit praise for Nusaybah's 

valor at Uhud established an important precedent for recognizing women's 

capabilities beyond conventional gender expectations. This recognition challenges 

later interpretations that sought to systematically exclude women from public roles 

based on presumed natural limitations. 

Second, Nusaybah's story illustrates that in early Islamic society, merit was 

recognized regardless of gender. Her courage, devotion, and service earned her a 

place of honor among the companions, demonstrating that the early Muslim 

community valued contributions based on their substance rather than the gender 

of the contributor. This meritocratic aspect of early Islam offers important insights 

for contemporary discussions about gender equity within Islamic frameworks. 
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Third, the multifaceted nature of Nusaybah's contributions—as a warrior, educator, 

mother, and community member—illustrates that early Muslim women were not 

confined to single, narrowly defined roles. Rather, they adapted their service to the 

community according to circumstances and needs, moving between different 

domains as required. This flexibility challenges rigid categorizations of "women's 

roles" and "men's roles" that emerged in later interpretations of Islamic tradition. 

Fourth, Nusaybah's legacy demonstrates the importance of recovering women's 

narratives in Islamic history. While her exceptional actions ensured her inclusion in 

historical records, many other female contributions may have been marginalized or 

lost due to biases in traditional historiography. The ongoing scholarly effort to 

recover and highlight women's roles in Islamic history helps provide a more 

complete and accurate understanding of the tradition. 

Finally, the continued relevance of Nusaybah's story in contemporary Islamic 

education and discourse demonstrates how historical narratives can inform present 

understandings of religious tradition. By recovering and emphasizing the stories of 

female companions like Nusaybah, modern Muslims can access a more inclusive 

vision of their religious heritage, one that recognizes and values women's 

contributions across various domains. This recovery process is not about imposing 

contemporary values on historical figures but rather about acknowledging the 

diversity of roles and experiences that have always existed within the Islamic 

tradition. 

Nusaybah bint Kaʿb's life of service, charity, and faith continues to inspire Muslims 

worldwide, offering a model of religious commitment that transcends gender-

specific limitations. Her example reminds contemporary Muslims that women's 

active participation in community affairs has deep roots in Islamic history and was 

endorsed by the Prophet himself. This historical perspective provides valuable 

context for ongoing discussions about gender equity and women's empowerment 

within Islamic frameworks. 

As we conclude this exploration of Nusaybah's life and legacy, we recognize that her 

story is not merely of historical interest but continues to shape how Muslims 

understand their tradition and its approach to gender roles. Her extraordinary 

courage, unwavering faith, and multifaceted contributions to the early Muslim 
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community offer timeless inspiration for believers seeking to live out their religious 

commitments in meaningful and impactful ways, regardless of gender. In this way, 

Nusaybah bint Kaʿb truly stands as a warrior, educator, and enduring icon of Islamic 

legacy. 
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Exercises 

1. Introduction 

Wh-Questions: 
1. Who was Nusaybah bint Kaʿb and why is she important in Islamic history? 
2. What roles did Nusaybah play in the early Muslim community? 
3. How does Nusaybah’s story challenge common stereotypes about women in 

Islam? 
MCQs: 

1. What is another name for Nusaybah bint Kaʿb? 
a) Umm Salama 
b) Umm Umarah 
c) Umm Kulthum 
d) Umm Habibah 
2. Nusaybah’s life is an example of: 
a) Only domestic service 
b) Military leadership only 
c) Service, charity, and faith 
d) Political leadership only 

 

2. Her Roots and Early Life 

Wh-Questions: 
1. Where was Nusaybah bint Kaʿb born? 
2. What was the name of her tribe? 
3. How did her early life prepare her for her later contributions to Islam? 

MCQs: 
1. Nusaybah belonged to which tribe? 
a) Banu Qurayza 
b) Banu Hashim 
c) Banu Umayyah 
d) Banu Najjar 
2. What was unusual about Nusaybah’s upbringing? 
a) She was a queen 
b) She received an education rare for women at the time 
c) She traveled to Rome 
d) She was a merchant 
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3. Accepting Islam and the Pledge of Aqabah 

Wh-Questions: 
1. What was the Pledge of Aqabah and why was it important? 
2. How did Nusaybah show her commitment to Islam at Aqabah? 
3. What risks did she face by accepting Islam? 

MCQs: 
1. Nusaybah was one of the few women to participate in which event? 
a) Second Pledge of Aqabah 
b) Battle of Badr 
c) Treaty of Hudaybiyyah 
d) Battle of the Trench 
2. The Pledge of Aqabah was a promise to: 
a) Trade with Mecca 
b) Write the Qur’an 
c) Build a mosque 
d) Protect and support Prophet Muhammad 

 

4. A Life of Service, Charity, and Faith 

Wh-Questions: 
1. How did Nusaybah help the poor and needy in Medina? 
2. In what ways did she contribute to the education of others? 
3. What qualities made her a role model for Muslim women? 

MCQs: 
1. Nusaybah was known for: 
a) Building palaces 
b) Charity and helping the needy 
c) Writing poetry 
d) Traveling to Egypt 
2. Which group did Nusaybah often support in Medina? 
a) The Muhajiroon (emigrants) 
b) Roman traders 
c) The Quraysh 
d) The Persians 
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5. The Day of Uhud: The Warrior’s Valor 

Wh-Questions: 
1. What did Nusaybah do during the Battle of Uhud that made her famous? 
2. How did the Prophet Muhammad praise her actions at Uhud? 
3. What injuries did she sustain during the battle? 

MCQs: 
1. During the Battle of Uhud, Nusaybah: 
a) Stayed at home 
b) Protected the Prophet with a sword and shield 
c) Led the Meccan army 
d) Was not present 
2. The Prophet said about Nusaybah at Uhud: 
a) “Her station today is better than many men.” 
b) “She should not have been there.” 
c) “She must return home.” 
d) “She was afraid.” 

 

6. Her Role in Other Battles and Expeditions 

Wh-Questions: 
1. In which other battles did Nusaybah participate? 
2. Why did she join the campaign against Musaylimah? 
3. What happened to her during the battle with Musaylimah? 

MCQs: 
1. Nusaybah lost her hand in which conflict? 
a) Battle of Badr 
b) Battle of the Trench 
c) Battle against Musaylimah 
d) Battle of Khaybar 
2. Her participation in battles showed: 
a) Women were never allowed in battles 
b) Only men could be brave 
c) Only men could defend Islam 
d) Women could be warriors when needed 
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7. The Sacrifices of Her Family for Islam 

Wh-Questions: 
1. Who were the members of Nusaybah’s family that also served Islam? 
2. What happened to her son Habib? 
3. How did her family’s sacrifices reflect their faith? 

MCQs: 
1. Nusaybah’s son Habib was: 
a) A merchant 
b) Martyred by Musaylimah 
c) A king 
d) A Roman soldier 
2. Her family’s story shows: 
a) Only men made sacrifices 
b) Women did not matter 
c) Only her husband was important 
d) Families could serve Islam together 

 

8. Her Later Years and Death 

Wh-Questions: 
1. What did Nusaybah focus on in her later years? 
2. Where is she believed to be buried? 
3. How did she continue to serve the Muslim community after her battles? 

MCQs: 
1. In her later years, Nusaybah: 
a) Became a queen 
b) Focused on teaching and sharing knowledge 
c) Left Medina 
d) Built a palace 
2. Nusaybah is believed to be buried in: 
a) Mecca 
b) Jerusalem 
c) Jannat al-Baqi, Medina 
d) Damascus 
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9. Her Lasting Legacy in Islamic History 

Wh-Questions: 
1. How has Nusaybah’s story been preserved in Islamic history? 
2. Why do modern scholars and educators highlight her life? 
3. What does her legacy teach about women’s roles in Islam? 

MCQs: 
1. Nusaybah’s actions are remembered as: 
a) Examples of female courage and faith 
b) Unimportant 
c) Mistakes 
d) Unknown events 
2. Her story is used today to: 
a) Limit women’s roles 
b) Inspire both men and women 
c) Teach only history 
d) Ignore women’s achievements 

 

10. Impact on Women's Role in Society 

Wh-Questions: 
1. How did Nusaybah’s life change ideas about what women could do? 
2. What did the Prophet’s praise of Nusaybah show about gender roles in Islam? 
3. How is her example used in discussions about women’s rights today? 

MCQs: 
1. Nusaybah’s example shows that: 
a) Women can be brave and active in society 
b) Only men can be leaders 
c) Women should stay at home 
d) Only men matter 
2. Her story is important for: 
a) Limiting women’s education 
b) Forgetting history 
c) Empowering women in Muslim societies 
d) Teaching only boys 
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11. Comparisons with Other Women in Islamic History 

Wh-Questions: 
1. With which other women is Nusaybah often compared? 
2. What makes her story unique compared to others? 
3. How do these comparisons help us understand women’s roles in early Islam? 

MCQs: 
1. Nusaybah is often compared to: 
a) Aisha bint Abu Bakr 
b) Cleopatra 
c) Queen Victoria 
d) Joan of Arc 
2. Unlike some others, Nusaybah is especially known for: 
a) Writing poetry 
b) Her direct participation in battles 
c) Building mosques 
d) Leading trade caravans 

 

12. Scholarly Reflections: Classical and Modern Views 

Wh-Questions: 
1. How did classical scholars view Nusaybah’s actions? 
2. What do modern scholars say about her life? 
3. Why is her story important for understanding gender in Islam? 

MCQs: 
1. Classical scholars often saw Nusaybah’s actions as: 
a) Ordinary for all women 
b) Unimportant 
c) Exceptional but not the norm 
d) Against Islam 
2. Modern scholars use her story to: 
a) Show women’s exclusion 
b) Only praise men 
c) Ignore women’s history 
d) Highlight women’s active roles in early Islam 
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13. Her Role in Education, Da'wah, and Youth Movements 

Wh-Questions: 
1. How did Nusaybah help educate others in Medina? 
2. What is da’wah and how did she practice it? 
3. How does her example inspire young Muslims today? 

MCQs: 
1. Nusaybah’s home was known as: 
a) A place for trade 
b) A palace 
c) A center for learning and support 
d) A market 
2. Her influence on youth shows: 
a) Women can inspire and teach future generations 
b) Only men can be role models 
c) Youth should not learn about history 
d) Only boys should learn religion 

 

14. How Her Story is Used in Contemporary Islamic Education 

Wh-Questions: 
1. How is Nusaybah’s story used in Islamic schools today? 
2. What lessons do students learn from her life? 
3. Why do educators highlight her courage and faith? 

MCQs: 
1. In Islamic education, Nusaybah’s story is used to: 
a) Teach only boys 
b) Inspire all students with her courage and faith 
c) Ignore women’s achievements 
d) Teach mathematics 
2. Her biography helps students: 
a) Learn about women’s active roles in Islam 
b) Forget history 
c) Only study science 
d) Ignore religious values 
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15. Conclusion 

Wh-Questions: 
1. What are the main lessons from Nusaybah’s life? 
2. How does her story challenge stereotypes about women in Islam? 
3. Why is her legacy important for Muslims today? 

MCQs: 

1. Nusaybah’s life teaches us: 
a) Women had no role in Islam 
b) History is not important 
c) Only men mattered in early Islam 
d) Women could be leaders, warriors, and educators 

 
2. Her story is a reminder that: 
a) Women should be silent 
b) Women’s contributions matter in all areas of life 
c) Only men can be brave 
d) Only men can teach religion 
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